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1. INTRODUCTION
Intercultural communication tends to blur 

boundaries between the engaged cultures. Taken 
for granted the fact that cultures initially possess 
their specific features, researchers in the field of 
cross-cultural studies realised that cultures merge 
into one. Consequently, the epoch of cross-cultu-
ral studies has been replaced by intercultural ones. 
The term ‘intercultural rhetoric’ is now considered 

as ‘the most appropriate name for this area of stu-
dy that provides an appropriate connotation of 
collaborative interaction between and among cul-
tures’ (Connor, 2011). A new scientific paradigm 
inevitably influences a foreign language (FL) 
teaching practice; and the area of teaching acade-
mic writing is not an exception. The writing class-
room based on English for academic purposes 
(EAP) presents a unique case in which the predo-

minant role of Anglo-American rhetoric is getting 
less obvious. There appeared ‘signs of English edu-
cational discourse denationalisation through the 
absorption of foreign and foreigner-orientated ele-
ments, which is an inevitable consequence of 
English ‘going global’ (Kharkovskaya et al., 2017, 
p. 75). The features of a written discourse undergo 
some changes and acquire a new meaning in in-
tercultural interpretation. Initially, cross-cultural 
studies focused on the Anglo-American way of lo-
gic development. Nowadays, intercultural papers 
single out other areas to discuss; mostly style and 
academic genres (Connor, 2011). The aim of this 
article is to make an inventory of academic writing 
elements that tend to interact while Russian stu-
dents learn to write in English.

Since intercultural studies are in trend, resear-
chers look into intercultural rhetorical elements in 
FL classrooms with the Japanese, Chinese, Indian, 
Saudi Arabian students. Much work is done and 
based on various Asian cultural traditions (Bard-
han, 2016; Liu & Du, 2018; Zabihi et al., 2019). 
European researches in the field of intercultural 
communication also present skills transformed wit-
hin the process of cross-cultural exchange in edu-
cational programmes (Yarosh et al., 2018; Ene et 
al., 2019). However, it is unclear how academic 
writing elements are incorporated into the Russian 
educational system: which of them are adapted, 
and which remain alien and require special trai-
ning.

We have adopted teaching writing traditions 
from English-speaking specialists: namely, types of 
classroom writing performance, types of assess-
ment, teaching rhetorical and style conventions. 
Still, the situation remains unique in terms of the 
aims of teaching writing, the approaches taken to 
teach writing, and the stages that the writer comes 
through in the process of writing. In fact, Russian 
teaching EAP writing is a combination of teaching 
writing conventions in native teaching tradition 
and ideas of the English-speaking scholars who 
suggest teaching with cultural peculiarities in 
mind. Half of the century ago there were develo-
ped the principles within the process-oriented ap-
proach, and prewriting-drafting-revising strategy of 

teaching writing was first implemented in Russian 
language classrooms. Nowadays these ideas are 
commonly used in the English writing classes as 
well, but without a clear picture of how some ru-
les of one written culture merge into another. The 
article hopes to initiate the research within the 
Russian scholars interested in intercultural 
rhetoric.

2. MATERIAL AND METHODS
The research material presented in the study in-

cludes a scope of students’ works. The students 
took part in Master’s degree programme ‘Foreign 
Languages in Education’ in 2017/2018 and 
2018/2019 academic years at Moscow City Uni-
versity (Samara Branch). The experimental work 
was arranged in the Foreign Language Department 
and lasted for 2 academic years. It involved 28 
students who, by the end of the programme, had 
to compile a story of their research and to present 
it in the annotated form. The groups of students 
were heterogeneous. Students who graduated from 
Samara Branch of Moscow City University had 
had previously a basic course of academic writing. 
In contrast, students graduating from other higher 
institutions in the region may have had no essenti-
al experience in academic writing. To assess the 
results the following steps were to be taken:

– culture specific elements of academic writing 
needed systemising;

– a course of academic writing needed plan-
ning and organisation;

– there was a need to develop the descriptors to 
assess text authenticity and measure its deviation 
from the model one; we used statistics to estimate 
which elements of English academic written cultu-
re were adapted to a greater extent by Master’s 
students.

Students taking Academic writing course imita-
te model texts and language patterns. Subcon-
sciously they compare the way they communicate 
in the academic context in their native language 
culture. ‘Learners can mimic the behavioural pat-
terns of that community derived from the authen-
tic text to a certain extent since the first goal is to 
communicate and not to behave like someone else 
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which means somehow losing one’s social and lin-
guistic identity’ (Ciornei & Dina, 2015, p. 275).

The aim of students’ academic texts analysis 
was to pinpoint the elements of writing intercultu-
re in the classroom with the Russian students.

3. STUDY AND RESULTS
3.1. Systemising culture-specific elements of 

academic writing 
To address the research questions suggested 

above, along with an argumentative writing task, 
two other instruments were required: one measu-
ring authenticity of an academic text, and another 
one measuring what elements of the English aca-
demic written culture were adapted. The research 

procedure required developing a scheme and de-
scriptors to analyse students’ texts quality. 

Connor (2011) mentions the shift that intercul-
tural rhetoric has made recently having found pe-
culiar features of a written discourse beyond its lo-
gical structuring. Specific elements are also identi-
fied in style and in genre interpretation as well as 
in language implementation: ‘genre analysis and 
corpus linguistics have been brought into intercul-
tural rhetoric’ (Connor, 2011, p. 5). A more detail-
ed classification of sociocultural mismatches may 
be presented in the form of hierarchy. There were 
numerous attempts to systemise the levels of text 
creation, at which various sociocultural mis-
matches appear (Table 1).

In analysing various classifications / text models 
describing levels where sociocultural differences 
might be found, it is possible to distinguish levels 
that overlap in the presented studies. These are the 
four levels as listed below:

– interpretation of the communicative task 
level: task / thesis / genre mismatches;

– organisation level: linear English writing vs 
non-linear Russian style of writing;

– idea selection level: the material should be 
credible and familiar or clearly explained to the 
potential audience of another culture;

– language choice level: choice of academic 
words collocations, choice of grammar (Chuikova, 
2017, 2018).

At any level of text production cultural literacy 
should be defined further. Students’ works fre-
quently contain sociocultural mismatches at the 
linguistic and organisational levels. Obviously, 
motivation or pragmatic reasons are not explicitly 
realised in the text, yet cross-cultural mismatches 
at other levels may be distinguished (Table 2).

As was previously mentioned, the groups of 
Master’s students were heterogeneous. Some of 
the students lacked the essential basic experience 
in academic writing (‘non-academic’ students). 
They did not get acquainted with the requirements 
for academic texts till the moment they actually 
faced the need to publish the results of their own 
research in English.

Table1
Text levels where sociocultural mismatches exist

LEVELS KARAULOV (1989) BIEVA (1982)

Communicative task 
interpretation

Motivational /
Pragmatic level

BROOKES AND 
GRUNDY (1991)

Sociology of writing

Organisation
Semantic organisation 
and structuring

Organisation level

SIEPMANN (2006)

Cross-cultural difference 
in writing patterns

Language Verbal-semantic level Language level of a 
person

Language level

Cross-cultural difference 
in thought

Background knowledge 
of a person

Linguo-cognitive level

Idea selection

3.2. Planning and organising an Academic 
Writing course for Master’s students

At the University Master’s students are suppo-
sed to take an elective course of Academic 
Writing. Additionally, some formats of academic 
writing / text genres are discussed, studied and 
created within other disciplines: English for Profes-
sional Purposes, Speech Practice in a Foreign Lan-
guage. The genres in which Master’s students have 
practice are abstracts and summaries. Students are 
supposed to write summaries or profession-orien-
ted articles in the field of students’ research as well 
as to write their own articles which present resear-
chers’ original ideas. To prepare students for pro-
fessional communication at the intercultural level, 
they should experience an extensive training that 
will ensure effective real-life interaction. The cho-
sen genres for students’ practice are the most typi-
cal ones for applying EAP in Russia.

The linguists who follow Noam Chomsky’s 
theory of language acquisition consider a language 
to be not primarily a tool for communication. A 
language might present a system or subsystem of 
thought. Thus, at the post-graduate stage of studies 
creative thinking skills are developed alongside 
with academic language skills: ‘Creative thinking 
encompasses a range of intellectual abilities inclu-
ding the ability to generate numerous ideas (fluen-
cy), produce ideas of various types (flexibility), 

build on existing ideas (elaboration), and produce 
original ideas (originality)’ (Paul & Elder, 2019, p. 
58). Students who have already had a preliminary 
Academic Writing course at Bachelor’s level gai-
ned more opportunities to work at the original 
content, at the process of generating ideas. On the 
contrary, ‘non-academic’ students were to spend 
time on studying general requirements of acade-
mic writing, learn the ABC of Anglo-American rhe-
toric tradition (Table 3).

The requirements for academic texts in Anglo-
American tradition, including the unwritten rules 
of academic discourse, have been thoroughly ana-
lysed in recent years. For instance, hedging was a 
new phenomenon that Russian writing instructors 
faced within the framework of contrastive rhetoric 
a decade ago. Nowadays, hedging is known as 
one of the types of vague language use. Thus, Mc-
Gee (2018) lists three types of vague expressions 
including vague categories, approximations and 
hedging. Other researches point out that hedging 
is implemented differently in various types of dis-
course. In the academic context Gribanova and 
Gaidukova (2019) analyse ‘approximators’ or 
‘rounders’. Some of them are used in case the ex-
act or precise information is of no importance to 
the speaker, as in almost, about, approximately 
and something between, while others disclaim res-
ponsibility for the general truth of the information 

TEXT LEVEL ELEMENTS OF THE ACADEMIC TEXT REALISED AT THE LEVEL

Organisation – text structure should correspond to the genre;
– basic requirements are met (thesis statement, topic sentence, framing);
– logical arguments organisation.

Idea selection – relevance of research topic;
– original ideas;
– argumentative, source-based writing.

Language – academic vocabulary;
– professional vocabulary;
– high lexical density;
– active grammar forms;
– variety in syntax structures;
– hedging;
– avoidance of non-qualified statements;
– overall language competence: use of grammar and vocabulary.

Table 2
Sociocultural mismatches in academic texts of Master’s students
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conveyed in the utterance, as in I think, I take it, 
probably, as far as I can tell, right now, I have to 
believe, I don’t see that.

Therefore, having distinguished specific ele-
ments of English academic writing style, a few re-
searchers study further which of these elements 
have been incorporated into the culture they 
‘communicate’ with, i.e. which elements have 
been adapted by non-English students. To under-
stand why some requirements of academic context 
are adapted while others remain ignored is see-
mingly the next possible stage in intercultural stu-
dies.

3.3. Developing the descriptors to assess stu-
dents’ works authenticity

To assess students’ works authenticity, a sche-
me of descriptors and a new system of calculating 
were introduced into the experimental teaching 
practice. The coefficient of academic text authenti-
city (Cata) discloses the interrelations between stu-
dents’ ability to create original text, their academic 
literacy and ability to present academic skills in 
another cultural context, not a native one (Chuiko-
va, 2018).

In assessing text authenticity, we followed three 
essential requirements to academic writing.

1. A writer should provide a reader with an ori-
ginal content / idea, which is derived from under-
standing a primary function of an academic text as 
a critical evaluation of the given facts and building 
new knowledge. The indicators that allow to as-
sess original content are specified further:

– how autonomous a writer is in the choice of a 
topical issue;

– how autonomous a writer is in the choice of 
the sources to base research on;

– how original the ideas are, i.e. if a writer does 
not merely report, but rather analyses the evidence 
from the selected sources;

– if a writer is able to present a dialogue of dif-
ferent viewpoints in the content that indicates au-
thor’s professional outlook;

– if there is a dialogue of old and new theories 
or approaches organised as a discussion in a text;

– if the prospects for practical implementation 
of the ideas are suggested in a text;

– if a writer is able to highlight the perspectives 
for further research on the topic.

In fact, the descriptors of the text originality in-
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dicate the author’s competence in the sphere of 
their research, ability to find a personal niche in 
this sphere, and ability to present their individual 
vision on the discussed issues. All the skills that al-
low to create an original text form the so-called 
‘authorial voice’ – ‘individual voice in L2 texts in 
terms of assertiveness, self-identification, reiterati-
on of the central idea, and writer presence and au-
tonomy of thought’ (Zabihi et al., 2019, p. 333).

2. A writer should follow strict requirements to 
academic texts, i.e. they should possess academic 
literacy. Academic literacy that assists in achieving 
context authenticity is a heterogeneous criterion. 
The conventions accepted in an academic context 
and shaping our academic writing competence in-
clude student’s autonomy at different stages of text 
creation: autonomy in brainstorming, outlining, 
writing, editing, rewriting and presenting a text; 
structuring skills; style of writing; manner of pre-
senting final results after self-editing (Chuikova, 
2019).

Writers possess academic literacy if they are 
able to identify the topic of a text, select material, 
formulate a thesis statement, choose suitable and 
credible arguments, structure a text of an acade-
mic genre, edit the text themselves, submit the as-
signment in time, work with editor’s proofs, and 
reflect on final results. This minimal set of skills is 
gradually developed in students within the course 
of academic writing. No one expects a student to 
be absolutely autonomous in this process. As a re-
sult, a coefficient of academic literacy of a begin-
ner writer is lower of that of an experienced rese-
archer who has already got published.

In outlining and further writing, the author re-
quires knowledge and skills of structuring acade-
mic texts. Text structure should fit the specific gen-
re requirements. The common requirements to any 
academic text should also be met (topic statement, 
framing). Logical arguments should be organised 
in the traditions of Anglo-American rhetorical 
style. Understanding the fact that English is the 
only 100%-writer responsible language adds great-
ly to skills of structuring ideas in a linear way.

While moving through all the stages of text 
creation, a writer should not forget the fixed for-

mal requirements for academic style of writing: 
use of academic vocabulary, professional vocabu-
lary, information density, active grammar forms, 
syntax structures variability, hedging, avoidance of 
non-qualified statements.

Language formality does not exclude language 
competence in the use of grammar and vocabulary 
which are proofread and corrected before presen-
ting the final draft. Work presentation skills assist 
in making correct title page, organising in-text ci-
tations and references.

3. Cultural literacy is characterised by writer’s 
ability to adapt to culturally-determined require-
ments in the academic context while switching 
from a native language into a foreign one. This 
ability is persistently developed through cross-cul-
tural analysis of writing conventions, reading and 
analysing model texts and extracts. The practice of 
cross-cultural analysis enhances editing skills and 
informs of written and unwritten rules in writing 
academic texts.

Possible cultural mistakes are presented in Ta-
ble 2 and may be classified according to the level 
of a text where they may be found:

– at the motivation level: task / thesis / genre 
mismatches;

– at the content level: the author checks if the 
material is credible and easy to be perceived / un-
derstood by potential audience belonging to ano-
ther culture;

– at the organisation level: the representatives 
of a contrastive rhetoric distinguish differences in 
the style people of different cultures use in thin-
king and presenting their ideas;

– at the linguistic level: our L2 accent is ob-
vious, for instance, through some mismatches in 
the use of academic words collocations, passive 
constructions instead of active grammar, complex 
syntax typical for the Russian language instead of 
precise syntax in English.

Using the formula to calculate the coefficient of 
text authenticity (Chuikova, 2018) we may estima-
te the average level of text authenticity in Master’s 
students:

Table 3
Contents of Academic Writing course for Master’s students

ESSENTIAL TOPICS FOR STUDENTS HAVING TAKEN PRELIMINARY 
ACADEMIC WRITING COURSE AT BACHELOR’S LEVEL

ESSENTIAL TOPICS FOR ‘NON-ACADEMIC’ STUDENTS

Academic communication in Russia: potential application of academic writing competence

Structuring argumentation in English: thesis statement, topic, types of 
arguments

Anglo-American linear way of thinking

Academic genres: abstract, summary, article, speech writing

Structural elements of academic texts: background information, material, research methods, presenting results, practical application

Academic language style (basic requirements): tone of formality, 
syntax, academic vocabulary

Elements of style (professional requirements): professional 
terminology, language density, hedging, active grammar, authorial 
voice, correction of non-qualified statements

content authenticity + academic literacy
sociocultural mismatches in written communication

Cata = 
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All the participants are native speakers of Russi-
an and are studying English as an academic major. 
Out of 28 participants, 14 were the students who 
entered Moscow City University (Samara Branch) 
after graduating other higher institutions. They had 
no previous experience of taking a special course 
in Academic Writing. In the results interpretation 
they are indicated as non-academic students. Ad-
mittedly, they had some knowledge of writing aca-
demic texts, but it was non-systematic and insuffi-
cient as it was gained mostly through uncontrolled 
written practice. Academic Writing course at the 
post-graduate stage was the first time for non-aca-

demic students when they got a professional ex-
tensive feedback on their writing competence and 
guided practice in writing competence develop-
ment.

In order to measure students’ texts authenticity 
an analytical scoring was used. The coefficient of 
academic text authenticity Cata may vary from 1 to 
20.

Bachelor’s students are usually assessed within 
the score from 1.5 to 3.5, Master’s students show 
the results within the bands from 4 to 11, profes-
sional writes may have a score higher than 12 (Ta-
ble 4).

– practical implementation of the ideas: some 
students may have already tried practicing new 
ideas in the educational process; in case they are 
still forming theoretical base for their research, 
they should set realistic goals and see the potential 
area for application of their ideas, i.e. their prac-
tical value;

– professional vocabulary: reading sources in 
the research area, students subconsciously learn 
professional terminology and most typical profes-
sional phrases and word collocations;

– active grammar forms, personal statements: it 
was estimated that students with high skills in aca-
demic language display higher results due to their 
academic language competence; however, these 
language elements cause a clash in students’ 
minds as they present straight the opposite culture-
marked feature, i.e. collectivism vs individualism.

4. DISCUSSION 
Master’s students aspire to reinforce their lan-

guage skills and prefer to have additional language 
practice. Unfortunately, half of students perceive 
Academic Writing course as part of their language 
education that is aimed at the development of 
their overall language skills and communicative 
competence. However, step by step they realise 
that the course provides them with the specific 
knowledge and skills which they may further em-
ploy in their teaching or science career paths. In 
recent years the wring programme preparing stu-
dents for the international communication has mo-
ved to teaching students to produce texts of dis-
tinctive patterns and of a particular style. Resear-
chers revealed that students gain new knowledge 
and skills through their writing and editing prac-
tice.

An organised and guided peer revision may rai-
se students’ awareness in four areas: (1) awareness 
of an academic text genre they give their peer 
feedback on; (2) academic writing skills required 
at all text creation levels; (3) awareness of external 
assistance that may serve as a basis for students’ 
potential growth as academic writers; and (4) an 
opportunity to become a more reflective and criti-
cal academic writer (Yu, 2019).

The last area covers students’ way in finding 
their niche and gaining autonomy of thought, 
which is interpreted as searching for the authorial 
voice (Zabihi et al., 2019). Taking Academic Wri-
ting course, a learner receives a unique chance to 
raise their awareness in professional editing. To 
make every peer review section as productive as 
possible, a writing instructor generally provides 
students with specifically designed guidelines that 
teaches them what aspects of the text they should 
focus on, how they can assess various aspects of 
writing and what details they should pay attention 
to in other writers’ works. Further this knowledge 
may transform into a deeper knowledge of the as-
pects that students should assess and edit in their 
own texts before submitting an assignment or pre-
senting it in public.

Practicing two roles of a writer and an expert 
reader, academic writing students gain an oppor-
tunity to continue studies at the Russian and for-
eign institutions of higher education, to apply for a 
place of a writing tutor in a writing centre, to de-
sign and organise the course of Academic Writing, 
to participate in the international events in their re-
search careers.

Learning the conventions of intercultural com-
munication, Russian students also adapt some ele-
ments of a new style of thinking studied by inter-
cultural rhetoric. The intercultural area in Acade-
mic Writing class in Russia is mostly extended by 
the original content and the author’s original style 
of writing. Some elements of language use and 
style are adapted, shaping an individual style in 
the native culture as well.

Previously, the methods of cross-cultural rheto-
ric used to orient any culture to the potential audi-
ence needs. Further, intercultural rhetoric resear-
chers assumed that ‘a speaker’s public image 
might not require significant attention when the to-
pic involves collectivistic cultures’ (Bardhan, 2016, 
p. 4). Nowadays we may start analysing a new 

28   Training, Language and Culture    Training, Language and Culture   29

‘Taking Academic Writing course, a 
learner receives a unique chance to raise 
their awareness in professional editing’

GROUPS OF MASTER’S STUDENTS PRE-COURSE MEAN (OUT OF 20) POST-COURSE MEAN (OUT OF 20)

Students who took preliminary Academic 
Writing course at Bachelor’s level 
2017/2018

3.8 9.9

MAX

10.5

Non-academic’ students 2017/2018 2.7 7.1 7.8

Students who took preliminary Academic 
Writing course at Bachelor’s level 
2018/2019

3.6 10.2 11

Non-academic’ students 2018/2019 2.9 7.9 8.5

Table 4 
Dynamics of Cata coefficient in Academic Writing course

Low level of academic literacy that non-acade-
mic students had before taking a course did not al-
low them to reach results compatible with those of 
students who had had a preliminary Academic 
Writing course. Still the progress is obvious in both 
groups of students. Analytical rubrics that were 
used to assess students’ original content, academic 
literacy and cultural literacy assisted in estimating 
which elements of text production were better cor-
rected and adapted by Master’s students. Among 
the elements that contribute most to the increase 
of text authenticity are those adding to academic 
text originality:

– structuring abstracts / articles: Master’s stu-
dents get new experience experimenting with pro-
fession-oriented text genres;

– topicality of the research topic: at this stage 
students gain a more profound knowledge in their 
field and, luckily, successfully find their niche for 
a research;

– original ideas: by this time students start desi-
gning model classes, a succession of lessons or a 
module to teach; practical implementation of a 
theoretically designed system brings certain 
results; being new, this experience and its descrip-
tion and presentation in the articles increase the 
amount of the original material;

– source-based writing: regardless language 
competency level most students refer to literature 
review as the type of argumentation; referencing 
or ‘academic honesty’ (Thompson et al., 2017) 
pertains greatly to academic text authenticity;
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tendency. The incorporation of Anglo-American 
rhetoric tradition resulted in the fact that scientific 
journals in Russia have started requiring more pre-
cise and more factual data-based writing. The no-
velty of the work and personal researcher’s contri-
bution is of great demand. Fortunately, taking aca-
demic writing course in English helps the author 
disclose their contribution. The style of writing in 
most cases becomes more individual.

Finding the authorial voice has always been 
considered an important task for a writing student. 
However, finding the individual style in EAP wring 
classes involves peculiar qualitative characteris-
tics. It requires skilful work on argumentation as 
the most distinctive feature. Some scholars are 
doubtful on the possibility and necessity to deve-
lop individual writing style in the course of foreign 
language writing practice (Zabihi et al., 2019, p. 
236). To explain a negative perception, it is vital to 
list other elements of the authorial voice are reflec-
ted in the author’s ability to choose individually: 
topic, niche, arguments, and credible sources. So-
metimes students from a different cultural tradition 
‘largely resist to what the instructor had taught in 
class about evidence use’ (Liu & Du, 2018). Thus, 
difficulties of interiorising in a new sphere of 
English application (EAP) is coupled with sociocul-
tural mismatches. However, Russian students add 
considerable individuality to the text as soon as 
they learn new strategies to develop their voice in 
writing. No resistance was shown within the cour-
se of Academic Writing for Master’s students. The 
strategy of adapting to a new more straightforward 
and individualistic style turns to be highly 
efficient, as an authorial voice is assessed as ‘a si-
gnificant predictor of text quality’ (Zhao, 2017).

5. CONCLUSION
In general, writing academic texts in English 

sharpens students’ minds. The practice of writing 
for academic purposes builds the author’s indivi-
dual style and teaches them to be original and 
credible. This implication requires further detailed 
research, namely: (1) to be certain that while 
learning to write academic texts students also 
practice and find their authorial voice, we need to 

define how we evaluate an authorial voice, what 
descriptors indicate that it really exists and/or that 
it gradually develops; (2) to make a credible con-
clusion that in Russian practice of teaching Anglo-
American academic discourse an authorial voice 
raises as a part of intercultural communication 
practice, we should describe those particular ele-
ments in the structure of an authorial voice that do 
not normally characterise a native writing culture.

Data analysis provided by Morton and Storch 
(2019), Zabihi et al. (2019), Zhao (2017) shows 
that at both secondary and postsecondary levels 
an authorial voice is assessed by the tutors as a 
crucial element of an authentic, original text. 
Whether we need ‘to support or refute the propo-
sition that voice is an important concept to teach 
in L2 writing classrooms’ (Zhao, 2017) remains a 
point of discussion. However, subconsciously wri-
ting tutors assess students’ voices and to which 
extent they are clear enough to produce an effect 
on a reader. There is a strong positive association 
between the strength of an authorial voice and the 
quality of the authors’ text, ‘results from Multiple 
Correspondence Analysis (MCA) pointed to the 
association of low and mid-level of writing quality 
and low voice strength, and the prevalence of high 
and mid voice strength in learners with high profi-
ciency in writing’ (Zabihi et al., 2019, p. 331).

Among the most vivid descriptors to indicate 
the quality of the author’s voice or the writer’s pre-
sence are: self-identification expressions; intensi-
fiers; selecting and combining the available re-
sources; lexical, syntactic, punctuation features of 
writing responding to other voices; and autonomy 
of thought (Zabihi et al., 2019, p. 331).

This paper highlighted that the level of voice 
strength in L2 argumentative writings among Rus-
sian learners of English changes within the course 
of academic writing practice. Data analysis indica-
ted a significant shift in the voices’ strength at the 
postgraduate level. While calculating academic 
text authenticity coefficient, it was estimated that 
Master’s students got higher scores than Bachelor’s 
students (Master’s students results within the bands 
from 4 to 11 compared to 1.5 – 3.5 bands for Ba-
chelors). Mostly the raise of text authenticity is in-

dicated through the increase of such text qualities 
of the Russian students as original ideas, source-
based writing, and more active grammar forms 
through which the authors start expressing perso-
nal contribution to the area of their research. The-
se criteria of text authenticity somehow indicate a 
potential strength of the authorial voice as well as 
correspond to the descriptors of the author’s voice. 
Consequently, the qualities of authenticity and in-
dividuality are merged in academic texts.

To fit into the modern educational context, to 
look more authentic, L2 writers need additional 
training. For this reason, a new system of teaching 
academic writing has been formed. The system ai-
med at meeting cultural expectations should be 
characterised by the revised aims, contents of the 
Academic Writing course, teaching materials, 
teaching strategies that involve cross-cultural com-
parison. Additionally, a new process of assessment 
should be introduced for students to better under-
stand the needs of their potential readers.

A certain limitation to the research results may 
be found in the target group. Post-graduate stu-
dents belong to the group of learners who have 
formed a strong professional motivation. They 

know that they should follow conventions to be 
successful in the chosen career and show little or 
no resistance to the material taught. They easily 
adapt numerous culture-specific requirements. 
However, a specific feature of written intercultural 
communication in the English academic writing 
classroom with the Russian students is boosting of 
individualism and authenticity. They adopt a di-
rect approach in conveying information to readers, 
manifest their unique voices, and choose more 
language elements to underline personal contribu-
tion (choice of pronouns, active constructions, in-
tensifiers). A new adapted style allows the authors 
– Master’s students – to learn to reveal their perso-
nal contribution to the research. The practice of 
intercultural communication, in its turn, reveals 
that finding one’s individual voice meets the po-
tential reader’s high expectations in the academic 
context.

In conclusion, authenticity coupled with indivi-
duality pertains greatly to the quality of academic 
texts. Accepting these conventions, adopting inter-
cultural manner and style of academic writing, stu-
dents gain an effective strategy and a key to suc-
cess in the international communication.
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Academic Writing course, teaching materials, 
teaching strategies that involve cross-cultural com-
parison. Additionally, a new process of assessment 
should be introduced for students to better under-
stand the needs of their potential readers.

A certain limitation to the research results may 
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dents belong to the group of learners who have 
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know that they should follow conventions to be 
successful in the chosen career and show little or 
no resistance to the material taught. They easily 
adapt numerous culture-specific requirements. 
However, a specific feature of written intercultural 
communication in the English academic writing 
classroom with the Russian students is boosting of 
individualism and authenticity. They adopt a di-
rect approach in conveying information to readers, 
manifest their unique voices, and choose more 
language elements to underline personal contribu-
tion (choice of pronouns, active constructions, in-
tensifiers). A new adapted style allows the authors 
– Master’s students – to learn to reveal their perso-
nal contribution to the research. The practice of 
intercultural communication, in its turn, reveals 
that finding one’s individual voice meets the po-
tential reader’s high expectations in the academic 
context.

In conclusion, authenticity coupled with indivi-
duality pertains greatly to the quality of academic 
texts. Accepting these conventions, adopting inter-
cultural manner and style of academic writing, stu-
dents gain an effective strategy and a key to suc-
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As the economy globalises the concept of cultural training in business needs a rethink. As this paper ex-
plains, the key change is that every area of business increasingly involves multinationals, making the cultural 
analysis of countries as independent entities increasingly irrelevant.  Cultural trainers are having to think in 
different terms in training businesses to improve performance in new markets, overseas branches, multina-
tional teams, joint ventures and international mergers and acquisitions and above all to create trust. This 
change is presenting the models developed by thinkers like Hofstede, Trompenaars, Lewis and Meyer in a 
different light, placing emphasis on the concepts they have developed rather than the countries they apply 
them to. This paper explores how cultural concepts can be applied to business and suggests practical trai-
ning activities to raise cultural awareness and improve business performance. The author concludes that 
cultural training is an aspect of management training, not an extension of language training, although under-
standing something about the language and even speaking it is important in avoiding misunderstandings 
and communication breakdown.
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1. INTRODUCTION
1.1. Business Cultural Trainers Certificate
This paper is based on the training programme 

of the Business Cultural Trainers Certificate (BCTC) 
taught at International House London, one of the 
world’s leading language and cultural training pri-
vate school chains. The BCTC is a three-day inten-
sive programme aimed at language teachers who 
want to diversify their careers into business trai-
ning, existing cultural trainers wishing to increase 
their skills and competences and HR managers 
seeking to introduce cultural training into their 
companies. The three-day programme covers cul-

tural programming and research, programme de-
sign and marketing and delivery. This paper identi-
fies the key issues faced by delegates and how 
they can be overcome.

1.2. Why culture matters in international busi-
ness practices

Twenty years ago, at an international trade fair, 
Barry Tomalin asked the director of a leading relo-
cation firm when culture was important. The ans-
wer was when they had a problem and could not 
find another solution. Today, the situation is very 
different. As long ago as 2012 an Economist Intel-

© Dominique Vouillemin 2020
This content is licensed under a Creative Commons Attribution 4.0 International License

and Culture, 1(1), 62-76. Doi: 
10.29366/2017tlc.1.1.4

Liu, Y., & Du, Q. (2018). Intercultural rhetoric through 
a learner lens: American students’ perceptions of 
evidence use in Chinese yìlùnwén writing. Jour-
nal of Second Language Writing, 40, 1-11. Doi: 
10.1016/j.jslw.2018.01.001

McGee, P. (2018). Vague language as a means of avo-
iding controversy. Training, Language and Cultu-
re, 2(2), 40-54. Doi: 10.29366/2018tlc.2.2.3

Morton, J., & Storch, N. (2019). Developing an authori-
al voice in PhD multilingual student writing: The 
reader’s perspective. Journal of Second Language 
Writing, 43, 15-23. Doi: 10.1016/
j.jslw.2018.02.004

Paul, R., & Elder, L. (2019). The nature and functions of 
critical and creative thinking. Washington, DC: 
Rowman & Littlefield.

Siepmann, D. (2006). Academic writing and culture: An 
overview of differences between English, French 
and German. Translators’ Journal, 51(1), 
131-150. Doi: 10.7202/012998ar

Thompson, L. W., Bagby, J. H., Sulak, T. N., Sheets, J., 
& Trepinski, T. M. (2017). The cultural elements 
of academic honesty. Journal of International Stu-
dents, 7(1), 136-153. Doi: 10.32674/jis.v7i1.249

Yarosh, M., Lukic, D., & Santibáñez-Gruber, R. (2018). 
Intercultural competence for students in interna-
tional joint master programmes. International 
Journal of Intercultural Relations, 66, 52-72. Doi: 
10.1016/j.ijintrel.2018.06.003

Yu, S. (2019). Learning from giving peer feedback on 
postgraduate theses: Voices from Master’s stu-
dents in the Macau EFL context. Assessing Wri-
ting, 40, 42-52. Doi: 10.1016/j.asw.2019.03.004

Zabihi, R., Mehrani-Rad, M., & Khodi, A. (2019). As-
sessment of authorial voice strength in L2 argu-
mentative written task performances: Contributi-
ons of voice components to text quality.
Journal of Writing Research, 11(2), 331-355. Doi: 
10.17239/jowr-2019.11.02.04

Zhao, C. G. (2017). Voice in timed L2 argumentative 
essay writing. Assessing Writing, 31, 73-83. Doi: 
10.1016/j.asw.2016.08.004

Profession-Oriented Research: Educational and Methodological Perspectives

doi: 10.22363/2521-442X-2020-4-1-22-32

Training, Language and Culture

Volume 4 Issue 1, 2020, pp. 33-43

Profession-Oriented Research: Educational and Methodological Perspectives

doi: 10.22363/2521-442X-2020-4-1-33-43

Guest Editor Dr Robert O’Dowd

Training, Language and Culture

Volume 4 Issue 1, 2020, pp. 22-32

mailto:vouillemindominique@gmail.com
https://doi.org/10.22363/2521-442X-2020-4-1-33-43
https://creativecommons.org/licenses/by/4.0
https://creativecommons.org/licenses/by/4.0
http://doi.org/10.29366/2017tlc.1.1.4
http://doi.org/10.1016/j.jslw.2018.01.001
http://doi.org/10.29366/2018tlc.2.2.3
https://doi.org/10.1016/j.jslw.2018.02.004
https://doi.org/10.1016/j.jslw.2018.02.004
http://doi.org/10.7202/012998ar
https://doi.org/10.32674/jis.v7i1.249
https://doi.org/10.1016/j.ijintrel.2018.06.003
https://doi.org/10.1016/j.asw.2019.03.004
https://doi.org/10.17239/jowr-2019.11.02.04
http://doi.org/10.1016/j.asw.2016.08.004
https://doi.org/10.22363/2521-442X-2020-4-1-22-32
https://doi.org/10.22363/2521-442X-2020-4-1-33-43

