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ence of neuroscientific research and how it has 
clarified the relationship between language and 
culture, particularly in how we remember and 
how we express what we remember. Cognitive sci-
ence has become an increasingly important part of 
linguistic and cultural research in recent years (see 
the review of Mai Nguyen-Phuong-Mai’s Cross-cul-
tural management: With insights from brain sci-
ence in TLC Vol. 3 Issue 4), and Jean Langlois thor-
oughly analyses its influence through case studies, 
especially in what linguists and neuroscientists de-
scribe as the Verbal Overshadowing Effect.

Another exciting issue featuring new scholar-
ship from Russia, Western Europe and the Middle 
East, complemented by recent book reviews and, 
as is customary, ICC, EUROLTA and RUDN Uni-
versity news.

Training, Language and Culture welcomes con-
tributions in the form of articles, reviews and cor-
respondence. As always, the journal offers Plati-
num Open Access to its content with a 100% free 
access to the published material. Details are avail-
able online at rudn.tlcjournal.org. Feel free to con-
tact us at info@tlcjournal.org.
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The use of gendered occupational titles by women in higher-education settings has rarely been discussed 
either in the Saudi context or at the international level. This study investigates how Saudi women academics 
tend to represent themselves in their titles, in particular whether they use Arabic feminine or masculine 
markers. A corpus of 558,474 CVs was extracted from CVs published on Saudi women academics’ websites 
at the two largest Saudi universities: King Saud University and King Abdulaziz University. The data gathered 
was analysed quantitatively. The frequencies of gender markers attached to positions’ titles were analysed by 
adopting a corpus-based variationist linguistics. The findings reveal that the majority of Saudi women aca-
demics use more masculine markers in their academic titles than feminine gender markers. The study finds 
that both type of institution and the hierarchy of the academic discipline plays a significant role in the tend-
ency to use masculine markers with the professional title, however, the academic discipline has no signifi-
cant effect on the usage of masculine form. This study provides a cross-linguistic review of the use of 
gendered markers in other languages, such as French, German and Polish. It compares its findings with the 
findings of available international studies, a point that contributes to the significance of this study. It is hoped 
that this study will shed light on linguistic practices that should be reflective of policies that aim to empower 
Saudi women. This study contributes to a growing research of language and gender that focused on the lin-
guistic representation of the titles of professional women and how grammar can be reflective of practices 
that are hindering women’s empowerment in gender-specific languages.
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1. INTRODUCTION
The use of generic masculine forms to refer to 

women is indicative of asymmetric usage of gen-
der marking and is an example of masculine bias, 

wherein women are perceived to hold a lower po-
sition than men in the social hierarchy (Cheshire, 
2008). Damanhouri (2013) investigates the per-
ception of Saudi women based on linguistic rep-
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ically feminine jobs. The results of their study, 
which used word pairs to learn more about the 
perception of stereotypical feminine and mascu-
line professions, show more balance between the 
genders in ratings of competency; both genders 
are found to be competent. However, the study 
finds that children and adolescents perceive ste-
reotypically masculine professions to be less warm 
than stereotypically feminine professions (Verveck-
en et al., 2015). Feminisation of occupation has 
been correlated with occupation devaluation (Ca-
couault-Bitaud, 2001), and the use of masculine 
titles is correlated with prestige (Glick et al., 
1995).

Similar to many male-dominated enterprises 
such as finance or law enforcement, academia is 
found to be perceived as a male-dominated work-
place. Some studies have looked at the use of fem-
inine forms in women’s representation of their pro-
fessions in higher education. For example, Lipov-
sky (2015) finds that French women have become 
more willing to use feminine job titles on their CVs 
and that the use of masculine job titles by females 
is determined by type of institution, occupational 
field and profession. In another context, Forma-
nowicz and Sczesny (2016) find that Polish wo-
men psychologists prefer to use masculine profes-
sional titles because they may be devalued if they 
represent themselves as using feminine marker. 
This is common in languages where feminisation is 
novel (Formanowicz & Sczesny, 2016). In terms of 
hiring, Formanowicz et al. (2013) investigate how 
the evaluation of Polish women applicants is influ-
enced by the grammatical form in which their pro-
fession is presented. Across three studies, female 
applicants using a job title in the grammatically 
feminine form on their CVs were evaluated less fa-
vourably than both male and female applicants us-
ing a grammatically masculine form.

According to previous research, academia is 
perceived as a male-dominated workplace in 
which success is associated with stereotypically 
male traits (Wynn & Correll, 2017). The feminisa-
tion of job titles in academia has not received suf-
ficient attention, and research on this topic is 
scarce. One study conducted in Argentina by Per-

ona (2009) finds that the feminisation of job titles 
has become more tangible in higher education 
(HE). The improved gender equality reported in 
this study is attributable to the increased number 
of women working in HE. However, a thorough 
search reveals no studies on the feminisation of 
job titles in HE in Saudi Arabia. The purpose of this 
paper is to examine the feminisation of academic 
job titles in the Saudi Arabian context, where wo-
men have been receiving more support recently.

2.2. Saudi women in higher education
Since 2013, Saudi Arabia has undergone social 

and political changes, with the number of female 
leaders increasing. There are now 34 Saudi uni-
versities at which women comprise at least 40 per-
cent of the academic staff (Darandari, 2018). The 
recent Saudi trend of placing women in academic 
leadership positions has given them greater au-
thority and contributed to the shifting position of 
women in the workplace. Male and female aca-
demics are now given equal opportunities to pur-
sue higher education. As a result of women’s 
change in position, the use of masculine forms has 
changed. The topic of gendered job titles in HE is 
therefore timely, due to the rapid political and so-
cial changes in Saudi Arabia.

It is worth noting that women’s dissatisfaction 
with the low number of women leaders in higher 
education has been a universal issue and is not 
linked to a particular country or culture (Burkin-
shaw & White, 2017). Haifa Jamal Al-Lail (2020) of 
ACE commented on Vision 2030: ‘Vision 2030, a 
roadmap to the future created by King Salman and 
Crown Prince Mohammed bin Salman, specifically 
calls for a vast improvement in the status of wo-
men, driven by a new focus on education, open-
ness, and equality. No one is so naïve as to think 
that the status of women in Saudi Arabia will 
change overnight, but Vision 2030 is not a public 
relations campaign. It truly offers real hope and en-
couragement for Saudi women’.

Since the government’s announcement of its 
strategic goal of women’s empowerment, many 
governmental institutions have increased in 
female-occupied leadership roles. In Saudi higher 
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resentations and whether this perception is reflect-
ive of their position in society. In particular, she in-
vestigates terms of address and references to wo-
men as well as the use of generic masculine forms 
to refer to professional women and other women 
in the Arabic language. The qualitative study uses 
interviews to understand the perception of females 
and finds the existence of linguistic sexism in Ara-
bic to be the result of the marginalisation of wo-
men, which in turn is a product of social norms. 
Arabic poses a complex case in which masculine 
forms prevail in both everyday speech and formal 
correspondence (e.g. Damanhouri, 2013), while 
more classical Arabic resources tend to distinguish 
between males and females. For example, many 
Quranic verses address males and females sepa-
rately by their masculine (Almuminoon, meaning 
male believers) and feminine (al muminaat, mean-
ing female believers) forms. On the other hand, we 
still find classical evidence of the use of the ge-
neric masculine plural form referring to both males 
and females. For instance, the masculine form 
Almuminoon surah (meaning believers) is directed 
at both males and females.

Hellinger and Bußmann’s (2001, 2002, 2003) 
Gender Across Languages series offers linguistic 
analyses of masculine generics used in more than 
30 languages from various language families. Ger-
man is one such language, using masculine nouns 
to refer to mixed-gender groups; for example, the 
masculine plural einige Lehrer (several teachers) is 
used to refer to a group of male and female teach-
ers. Hellinger and Bußmann (2001, 2003, 2003) 
find that feminine forms refer exclusively to fe-
males in German. Formanowicz and Sczesny 
(2016) argue that there are two strategies for redu-
cing gender stereotyping in language use: neutral-
isation and feminisation. Neutralisation refers to 
the use of gender-unmarked forms to replace mas-
culine forms, for example, the use of police officer 
instead of policeman. Feminisation refers to the 
use of a feminine form to increase the visibility of 
female referents, for example using he or she in-
stead of the applicant.

Through traditional, discourse-oriented studies 
of discursive-constructed identities – be they indi-

vidual, collective, social, situational or personal – 
we have learned that the processes of identity 
formation are subsumed by many discursive prac-
tices such as indexicality, local occasioning, posi-
tioning, dialogism and categorisation (De Fina, 
2011). As Bucholtz and Hall (2005) note, such 
processes aid researchers in unravelling ‘how hu-
man dynamics unfold in discourse, along with rig-
orous analytic tools for discovering how such pro-
cesses work’ (Bucholtz & Hall, 2005, p. 607). In-
dexicality refers to the indexing of specific perso-
nas and groups, such as the use of stance markers 
and style features, in the analysis of some linguist-
ic features (see Johnstone, 2009). Other linguistic 
means of self-representation include the use of en-
tire linguistic systems to index certain identities 
(see Gal & Irvine, 1995; Schieffelin et al., 1998). In 
sum, the construction of identity in discourse is a 
common research strand which articulates the lin-
guistic means which formulate discursive practices 
of identity formation.

2. THEORETICAL BACKGROUND
2.1. Construction of professional identity
Investigating professional identity has been the 

focus of many studies, namely, experimental, lon-
gitudinal studies as well as studies investigating 
the professional identity in gendered workplaces. 
In longitudinal studies, the focus has been on self-
conception and the development of gendered pro-
fessional identities (Cech, 2015). Cech (2015) finds 
that women engineers’ conception of their profes-
sion is affected by the professional culture around 
them. In any professional culture, there are sys-
tems of meanings, rituals and symbols that are 
linked to traits of professional identity (Cech, 
2015). The formation of professional identity is af-
fected by individual differences, graduate training, 
cultural perspectives and ideology (McGowen & 
Hart, 1990). Some research has found that linguist-
ic forms affect how children and adolescents per-
ceive professions. For example, Vervecken et al. 
(2015) find that, in French, when professions are 
presented in the masculine form, men are viewed 
to be more successful in stereotypically masculine 
jobs and women are more successful in stereotyp-
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ically feminine jobs. The results of their study, 
which used word pairs to learn more about the 
perception of stereotypical feminine and mascu-
line professions, show more balance between the 
genders in ratings of competency; both genders 
are found to be competent. However, the study 
finds that children and adolescents perceive ste-
reotypically masculine professions to be less warm 
than stereotypically feminine professions (Verveck-
en et al., 2015). Feminisation of occupation has 
been correlated with occupation devaluation (Ca-
couault-Bitaud, 2001), and the use of masculine 
titles is correlated with prestige (Glick et al., 
1995).

Similar to many male-dominated enterprises 
such as finance or law enforcement, academia is 
found to be perceived as a male-dominated work-
place. Some studies have looked at the use of fem-
inine forms in women’s representation of their pro-
fessions in higher education. For example, Lipov-
sky (2015) finds that French women have become 
more willing to use feminine job titles on their CVs 
and that the use of masculine job titles by females 
is determined by type of institution, occupational 
field and profession. In another context, Forma-
nowicz and Sczesny (2016) find that Polish wo-
men psychologists prefer to use masculine profes-
sional titles because they may be devalued if they 
represent themselves as using feminine marker. 
This is common in languages where feminisation is 
novel (Formanowicz & Sczesny, 2016). In terms of 
hiring, Formanowicz et al. (2013) investigate how 
the evaluation of Polish women applicants is influ-
enced by the grammatical form in which their pro-
fession is presented. Across three studies, female 
applicants using a job title in the grammatically 
feminine form on their CVs were evaluated less fa-
vourably than both male and female applicants us-
ing a grammatically masculine form.

According to previous research, academia is 
perceived as a male-dominated workplace in 
which success is associated with stereotypically 
male traits (Wynn & Correll, 2017). The feminisa-
tion of job titles in academia has not received suf-
ficient attention, and research on this topic is 
scarce. One study conducted in Argentina by Per-

ona (2009) finds that the feminisation of job titles 
has become more tangible in higher education 
(HE). The improved gender equality reported in 
this study is attributable to the increased number 
of women working in HE. However, a thorough 
search reveals no studies on the feminisation of 
job titles in HE in Saudi Arabia. The purpose of this 
paper is to examine the feminisation of academic 
job titles in the Saudi Arabian context, where wo-
men have been receiving more support recently.

2.2. Saudi women in higher education
Since 2013, Saudi Arabia has undergone social 

and political changes, with the number of female 
leaders increasing. There are now 34 Saudi uni-
versities at which women comprise at least 40 per-
cent of the academic staff (Darandari, 2018). The 
recent Saudi trend of placing women in academic 
leadership positions has given them greater au-
thority and contributed to the shifting position of 
women in the workplace. Male and female aca-
demics are now given equal opportunities to pur-
sue higher education. As a result of women’s 
change in position, the use of masculine forms has 
changed. The topic of gendered job titles in HE is 
therefore timely, due to the rapid political and so-
cial changes in Saudi Arabia.

It is worth noting that women’s dissatisfaction 
with the low number of women leaders in higher 
education has been a universal issue and is not 
linked to a particular country or culture (Burkin-
shaw & White, 2017). Haifa Jamal Al-Lail (2020) of 
ACE commented on Vision 2030: ‘Vision 2030, a 
roadmap to the future created by King Salman and 
Crown Prince Mohammed bin Salman, specifically 
calls for a vast improvement in the status of wo-
men, driven by a new focus on education, open-
ness, and equality. No one is so naïve as to think 
that the status of women in Saudi Arabia will 
change overnight, but Vision 2030 is not a public 
relations campaign. It truly offers real hope and en-
couragement for Saudi women’.

Since the government’s announcement of its 
strategic goal of women’s empowerment, many 
governmental institutions have increased in 
female-occupied leadership roles. In Saudi higher 
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resentations and whether this perception is reflect-
ive of their position in society. In particular, she in-
vestigates terms of address and references to wo-
men as well as the use of generic masculine forms 
to refer to professional women and other women 
in the Arabic language. The qualitative study uses 
interviews to understand the perception of females 
and finds the existence of linguistic sexism in Ara-
bic to be the result of the marginalisation of wo-
men, which in turn is a product of social norms. 
Arabic poses a complex case in which masculine 
forms prevail in both everyday speech and formal 
correspondence (e.g. Damanhouri, 2013), while 
more classical Arabic resources tend to distinguish 
between males and females. For example, many 
Quranic verses address males and females sepa-
rately by their masculine (Almuminoon, meaning 
male believers) and feminine (al muminaat, mean-
ing female believers) forms. On the other hand, we 
still find classical evidence of the use of the ge-
neric masculine plural form referring to both males 
and females. For instance, the masculine form 
Almuminoon surah (meaning believers) is directed 
at both males and females.

Hellinger and Bußmann’s (2001, 2002, 2003) 
Gender Across Languages series offers linguistic 
analyses of masculine generics used in more than 
30 languages from various language families. Ger-
man is one such language, using masculine nouns 
to refer to mixed-gender groups; for example, the 
masculine plural einige Lehrer (several teachers) is 
used to refer to a group of male and female teach-
ers. Hellinger and Bußmann (2001, 2003, 2003) 
find that feminine forms refer exclusively to fe-
males in German. Formanowicz and Sczesny 
(2016) argue that there are two strategies for redu-
cing gender stereotyping in language use: neutral-
isation and feminisation. Neutralisation refers to 
the use of gender-unmarked forms to replace mas-
culine forms, for example, the use of police officer 
instead of policeman. Feminisation refers to the 
use of a feminine form to increase the visibility of 
female referents, for example using he or she in-
stead of the applicant.

Through traditional, discourse-oriented studies 
of discursive-constructed identities – be they indi-

vidual, collective, social, situational or personal – 
we have learned that the processes of identity 
formation are subsumed by many discursive prac-
tices such as indexicality, local occasioning, posi-
tioning, dialogism and categorisation (De Fina, 
2011). As Bucholtz and Hall (2005) note, such 
processes aid researchers in unravelling ‘how hu-
man dynamics unfold in discourse, along with rig-
orous analytic tools for discovering how such pro-
cesses work’ (Bucholtz & Hall, 2005, p. 607). In-
dexicality refers to the indexing of specific perso-
nas and groups, such as the use of stance markers 
and style features, in the analysis of some linguist-
ic features (see Johnstone, 2009). Other linguistic 
means of self-representation include the use of en-
tire linguistic systems to index certain identities 
(see Gal & Irvine, 1995; Schieffelin et al., 1998). In 
sum, the construction of identity in discourse is a 
common research strand which articulates the lin-
guistic means which formulate discursive practices 
of identity formation.

2. THEORETICAL BACKGROUND
2.1. Construction of professional identity
Investigating professional identity has been the 

focus of many studies, namely, experimental, lon-
gitudinal studies as well as studies investigating 
the professional identity in gendered workplaces. 
In longitudinal studies, the focus has been on self-
conception and the development of gendered pro-
fessional identities (Cech, 2015). Cech (2015) finds 
that women engineers’ conception of their profes-
sion is affected by the professional culture around 
them. In any professional culture, there are sys-
tems of meanings, rituals and symbols that are 
linked to traits of professional identity (Cech, 
2015). The formation of professional identity is af-
fected by individual differences, graduate training, 
cultural perspectives and ideology (McGowen & 
Hart, 1990). Some research has found that linguist-
ic forms affect how children and adolescents per-
ceive professions. For example, Vervecken et al. 
(2015) find that, in French, when professions are 
presented in the masculine form, men are viewed 
to be more successful in stereotypically masculine 
jobs and women are more successful in stereotyp-
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education, new positions have been created and 
women have participated more in decision-
making. Of the newly created titles, the Vice Presi-
dency for Female Student Affairs is one of the most 
remarkable. To fill the position, the Ministry of 
Education asked Saudi universities for nomina-
tions. The Minister of Education then announced 
the appointment of 14 Vice Presidents for Female 
Student Affairs, and the new position was the 
highest position for women in Saudi Universities. 
The main responsibility of the Vice President for 
Female Student Affairs is to supervise administra-
tive and academic work on female campuses and 
to coordinate with other Vice Presidents at each 
Saudi university. A recent study conducted by Al-
subaie and Jones (2017) and based on data from 
the Saudi Ministry of Education found 61 female 
deans at Saudi universities, compared to 330 male 
deans; this indicates a high gender gap of 269. The 
status of each Saudi university in terms of female 
dean appointments is determined by its president’s 
decision to empower female leadership. A female 
dean is the head of the deanship or college and is 
in direct contact with male and female staff and 
students. These developments in Saudi women’s 
position in higher education raise questions as to 
how Saudi women academics (i.e. professors, as-
sociate professors, assistant professors, lecturers 
and teaching assistants) represent themselves. 
Therefore, the goal of the present study is to invest-
igate this phenomenon as it concerns the use of 
job titles in CVs.

2.3. Sociopragmatics and pragmatic variability
The focus of sociolinguistics is the relation of 

variations in linguistics to social and cultural 
factors, such as age, class, gender and ethnicity. 
Sociolinguists have paid attention to the pragmatic 
features of language in interaction, a focus now 
known as sociopragmatics. The term ‘socioprag-
matics’ was first adopted by Leech (1983) to illus-
trate how pragmatic meanings reflect ‘specific lo-
cal conditions on language use’ (Leech, 1983, p. 
10). Leech (1983) provides the example of polite-
ness as investigated across different cultures and 
language communities – a study of particular in-

terest due to the variability in the principles of po-
liteness – and states that its sociopragmatic ana-
lysis should account for various social situations 
and social classes. He distinguishes general prag-
matics from sociopragmatics, stating that the latter 
is concerned with ‘how communication of prag-
matic meaning involves speakers’ presentation of 
their identities’ (Leech, 1983, p. 159). Linguistic 
strategies such as word choice, prosody, tone of 
voice, degree of grammatical complexity and in-
teractional routines transmit the identities of 
speakers while they perform identity. In self-repre-
sentations, people display their identity by con-
structing themselves through pragmatic choices 
(LoCastro, 2013), and they do so by self-represent-
ations of features such as social roles (e.g. project 
manager) or group memberships (e.g. female, aca-
demic or Muslim) (Spencer-Oatey, 2007).

The theoretical framework which underpins the 
field of sociopragmatics is interactional sociolin-
guistics (IS) (Bailey, 2008; Schiffrin, 1995). IS, de-
veloped by John Gumperz in his efforts to estab-
lish a general theory of language and society, gen-
erally focuses on the meanings of face-to-face in-
teractions, taking into consideration the sociocul-
tural knowledge of interlocutors (Bailey, 2008). 
Language use and identity form an important so-
ciopragmatic topic of IS, and the focus of IS is not 
limited to interactional meanings obtained from 
audio- or video-recorded data, but also includes 
communicative written works which express the 
participants’ identities. For example, Martiny 
(1996) investigates forms of address in French and 
Dutch from a sociopragmatic angle. The forms of 
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‘Since the government’s announcement of 
its strategic goal of women’s 
empowerment, many governmental 
institutions have increased in female-
occupied leadership roles. In Saudi higher 
education, new positions have been 
created and women have participated 
more in decision-making’

address studied include nicknames, generic proper 
names, occupational titles, honorific titles, kin 
titles, terms of endearment, offensive terms and 
common, generic nouns. Employing a model of 
sociopragmatic variability, in particular the state-
ment that ‘language varies according to speakers’ 
age, class, education, religion, ideology, sex, 
etc.’ (Braun, 1988, p. 18), Martiny (1996) argues 
that variability in address forms is affected by so-
cial class and can show ‘language-specific and 
subgroup-specific tendencies’ (Martiny, 1996, p. 
774). Recent sociopragmatic research has investi-
gated the relationship between gender and lan-
guage. Research following the interactional strand 
investigates the use of sociopragmatic strategies in 
workplace interactions (Baxter, 2010; Holmes, 
2006). Many such strategies are analysed in terms 
of perceived masculine norms associated with es-
tablishing powerful status, such as leading meet-
ings, authorising decisions, issuing bald directives 
and disputing others’ statements. Other socioprag-
matic strategies are viewed as following perceived 
feminine norms, meaning that they lean towards 
acting politely, for example, expressing approval, 
hedging to express disagreement and providing 
positive feedback (see Holmes & King, 2017).

Palander-Collin and Nevala (2011) investigate 
the sociopragmatic aspect of references to people 
in texts. They state that the choice to refer to a per-
son by their first name (e.g. Mary) or by their aca-
demic position title (e.g. Professor Smith) takes 
into consideration people’s social roles and rela-
tions.

Lipovsky (2015) investigates whether legislative 
reforms in France (namely, antidiscrimination and 
equal-opportunity laws) have an effect on French 
women’s selection of occupational titles. The focus 
of Lipovsky’s (2015) study was to investi-gate the 
selection from a second-wave feminism perspect-
ive. In other words, since French nouns may be 
feminine or masculine, are professional women 
more inclined to use feminised occupational 
nouns to represent themselves? The study finds 
that, in the selection of occupational titles, French 
women present their professional identity by how 
they construct their gender. Representing their pro-

fessional identity with feminised nouns means that 
‘linguistic and social equality for women in the 
workplace’ has been achieved in France (Lipovsky, 
2015, p. 97).

3. MATERIAL AND METHODS
This paper investigates whether Saudi women 

academics tend to use language to represent their 
professional titles using gender-fair language by 
using the feminine morpheme or gendered lan-
guage by using the masculine morpheme in their 
choice of professional title. The paper specifically 
analyses the gender-marking selection of Saudi 
women academics in light of recent developments 
in Saudi policy empowering women in the work-
place. Considering recent research in language 
and gender indicating that the prevalent use of 
feminine nouns in gendered languages is indica-
tive of a changing society (Formato, 2019), this 
study explores whether the changes in Saudi soci-
ety have any bearing on the language use of Saudi 
academic women. The extent to which demo-
graphic factors (i.e. Saudi women academics) may 
explain the practice of gender marking in Saudi 
women’s academic discourse will be investigated. 
A corpus of 558,474 CVs was extracted from CVs 
published on the websites of Saudi women aca-
demics at the two largest Saudi universities. The 
frequency of gender markers attached to academic 
titles in these CVs was analysed.

A corpus of CVs of Saudi women academics 
was compiled. CVs were chosen for the study be-
cause they contain self-representation in the form 
of the professional identities of their authors (De 
Fina et al., 2006; Dyer & Keller-Cohen, 2000). This 
study’s analysis of CVs is meant to test whether 
Saudi women academics prefer to use masculine 
or feminine gender markers attached to their aca-
demic professional titles. As previous studies have 
found that quantitative analyses may reveal vari-
ation of use, the present study considers whether 
the variation is statistically significant and whether 
certain demographic variables may affect certain 
preferences of gender markers. As the study adopts 
a corpus linguistic approach, it follows Baker’s 
(2010) holding that, in studying linguistic varia-

rudn.tlcjournal.org

Training, Language and Culture

Volume 4 Issue 3, 2020, pp. 9-20

doi: 10.22363/2521-442X-2020-4-3-9-20

rudn.tlcjournal.org

Do Saudi academic women use more feminised speech to describe their professional titles? An evidence from corpus

by Reem Alkhammash and Haifa Al-Nofaie

http://rudn.tlcjournal.org
https://doi.org/10.22363/2521-442X-2020-4-3-9-20
http://rudn.tlcjournal.org


education, new positions have been created and 
women have participated more in decision-
making. Of the newly created titles, the Vice Presi-
dency for Female Student Affairs is one of the most 
remarkable. To fill the position, the Ministry of 
Education asked Saudi universities for nomina-
tions. The Minister of Education then announced 
the appointment of 14 Vice Presidents for Female 
Student Affairs, and the new position was the 
highest position for women in Saudi Universities. 
The main responsibility of the Vice President for 
Female Student Affairs is to supervise administra-
tive and academic work on female campuses and 
to coordinate with other Vice Presidents at each 
Saudi university. A recent study conducted by Al-
subaie and Jones (2017) and based on data from 
the Saudi Ministry of Education found 61 female 
deans at Saudi universities, compared to 330 male 
deans; this indicates a high gender gap of 269. The 
status of each Saudi university in terms of female 
dean appointments is determined by its president’s 
decision to empower female leadership. A female 
dean is the head of the deanship or college and is 
in direct contact with male and female staff and 
students. These developments in Saudi women’s 
position in higher education raise questions as to 
how Saudi women academics (i.e. professors, as-
sociate professors, assistant professors, lecturers 
and teaching assistants) represent themselves. 
Therefore, the goal of the present study is to invest-
igate this phenomenon as it concerns the use of 
job titles in CVs.

2.3. Sociopragmatics and pragmatic variability
The focus of sociolinguistics is the relation of 

variations in linguistics to social and cultural 
factors, such as age, class, gender and ethnicity. 
Sociolinguists have paid attention to the pragmatic 
features of language in interaction, a focus now 
known as sociopragmatics. The term ‘socioprag-
matics’ was first adopted by Leech (1983) to illus-
trate how pragmatic meanings reflect ‘specific lo-
cal conditions on language use’ (Leech, 1983, p. 
10). Leech (1983) provides the example of polite-
ness as investigated across different cultures and 
language communities – a study of particular in-

terest due to the variability in the principles of po-
liteness – and states that its sociopragmatic ana-
lysis should account for various social situations 
and social classes. He distinguishes general prag-
matics from sociopragmatics, stating that the latter 
is concerned with ‘how communication of prag-
matic meaning involves speakers’ presentation of 
their identities’ (Leech, 1983, p. 159). Linguistic 
strategies such as word choice, prosody, tone of 
voice, degree of grammatical complexity and in-
teractional routines transmit the identities of 
speakers while they perform identity. In self-repre-
sentations, people display their identity by con-
structing themselves through pragmatic choices 
(LoCastro, 2013), and they do so by self-represent-
ations of features such as social roles (e.g. project 
manager) or group memberships (e.g. female, aca-
demic or Muslim) (Spencer-Oatey, 2007).

The theoretical framework which underpins the 
field of sociopragmatics is interactional sociolin-
guistics (IS) (Bailey, 2008; Schiffrin, 1995). IS, de-
veloped by John Gumperz in his efforts to estab-
lish a general theory of language and society, gen-
erally focuses on the meanings of face-to-face in-
teractions, taking into consideration the sociocul-
tural knowledge of interlocutors (Bailey, 2008). 
Language use and identity form an important so-
ciopragmatic topic of IS, and the focus of IS is not 
limited to interactional meanings obtained from 
audio- or video-recorded data, but also includes 
communicative written works which express the 
participants’ identities. For example, Martiny 
(1996) investigates forms of address in French and 
Dutch from a sociopragmatic angle. The forms of 
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address studied include nicknames, generic proper 
names, occupational titles, honorific titles, kin 
titles, terms of endearment, offensive terms and 
common, generic nouns. Employing a model of 
sociopragmatic variability, in particular the state-
ment that ‘language varies according to speakers’ 
age, class, education, religion, ideology, sex, 
etc.’ (Braun, 1988, p. 18), Martiny (1996) argues 
that variability in address forms is affected by so-
cial class and can show ‘language-specific and 
subgroup-specific tendencies’ (Martiny, 1996, p. 
774). Recent sociopragmatic research has investi-
gated the relationship between gender and lan-
guage. Research following the interactional strand 
investigates the use of sociopragmatic strategies in 
workplace interactions (Baxter, 2010; Holmes, 
2006). Many such strategies are analysed in terms 
of perceived masculine norms associated with es-
tablishing powerful status, such as leading meet-
ings, authorising decisions, issuing bald directives 
and disputing others’ statements. Other socioprag-
matic strategies are viewed as following perceived 
feminine norms, meaning that they lean towards 
acting politely, for example, expressing approval, 
hedging to express disagreement and providing 
positive feedback (see Holmes & King, 2017).

Palander-Collin and Nevala (2011) investigate 
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son by their first name (e.g. Mary) or by their aca-
demic position title (e.g. Professor Smith) takes 
into consideration people’s social roles and rela-
tions.

Lipovsky (2015) investigates whether legislative 
reforms in France (namely, antidiscrimination and 
equal-opportunity laws) have an effect on French 
women’s selection of occupational titles. The focus 
of Lipovsky’s (2015) study was to investi-gate the 
selection from a second-wave feminism perspect-
ive. In other words, since French nouns may be 
feminine or masculine, are professional women 
more inclined to use feminised occupational 
nouns to represent themselves? The study finds 
that, in the selection of occupational titles, French 
women present their professional identity by how 
they construct their gender. Representing their pro-

fessional identity with feminised nouns means that 
‘linguistic and social equality for women in the 
workplace’ has been achieved in France (Lipovsky, 
2015, p. 97).

3. MATERIAL AND METHODS
This paper investigates whether Saudi women 

academics tend to use language to represent their 
professional titles using gender-fair language by 
using the feminine morpheme or gendered lan-
guage by using the masculine morpheme in their 
choice of professional title. The paper specifically 
analyses the gender-marking selection of Saudi 
women academics in light of recent developments 
in Saudi policy empowering women in the work-
place. Considering recent research in language 
and gender indicating that the prevalent use of 
feminine nouns in gendered languages is indica-
tive of a changing society (Formato, 2019), this 
study explores whether the changes in Saudi soci-
ety have any bearing on the language use of Saudi 
academic women. The extent to which demo-
graphic factors (i.e. Saudi women academics) may 
explain the practice of gender marking in Saudi 
women’s academic discourse will be investigated. 
A corpus of 558,474 CVs was extracted from CVs 
published on the websites of Saudi women aca-
demics at the two largest Saudi universities. The 
frequency of gender markers attached to academic 
titles in these CVs was analysed.

A corpus of CVs of Saudi women academics 
was compiled. CVs were chosen for the study be-
cause they contain self-representation in the form 
of the professional identities of their authors (De 
Fina et al., 2006; Dyer & Keller-Cohen, 2000). This 
study’s analysis of CVs is meant to test whether 
Saudi women academics prefer to use masculine 
or feminine gender markers attached to their aca-
demic professional titles. As previous studies have 
found that quantitative analyses may reveal vari-
ation of use, the present study considers whether 
the variation is statistically significant and whether 
certain demographic variables may affect certain 
preferences of gender markers. As the study adopts 
a corpus linguistic approach, it follows Baker’s 
(2010) holding that, in studying linguistic varia-
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tion, language users may be categorised by demo-
graphic. These categories serve as explanatory 
variables in sociolinguistic studies. Baker (2010) 
provides examples of demographic variables used 
to explain results in sociolinguistic studies, includ-
ing gender, age, social class, occupation, geo-
graphical location and sexual orientation.

It is standard practice at Saudi universities for 
teaching faculties to publish their CVs on the uni-

In the construction of its hypotheses, this study 
was informed by Lipovsky’s (2015) research, which 
finds that type of institution, field of work and pro-
fession determine gender-marking practices that 
professional women use to represent themselves in 
their CVs. This study has one hypothesis for each 
variable.

Hypothesis 1 concerns the field of work vari-
able: women academics who work in the fields of 
engineering, computer science, science, medical 
science and health science use different gender-
marking practices than those who work in the 
fields of the humanities, education and social sci-
ences.

Hypothesis 2 concerns the variable of rank of 
academic position: women academics who are as-
sistant professors, associate professors and full pro-
fessors use different gender-marking practices than 
those occupying the assistant teacher and lecturer 
positions.

Hypothesis 3 concerns the type of university 
variable: women academics who work at King Ab-
dulaziz University use different gender-marking 
practices than those who work at King Saud Uni-
versity.

The semiotic factor is about significant variation 
of linguistic expressions in accordance with the 
paradigms, objectives, concurrence, and incongru-
ity of perceptions about linguistic options used to 
designate objects and phenomena, awareness and 
adjustment of choices by communicating entities.

The first step to the system of data analysis was 
determining the frequency of feminine and mascu-
line titles (that refer to women) in the corpora of 
this study. Sketch Engine analysis software was 
used to upload each college corpus in the two uni-
versities. Each professional title was than searched, 
and concordance lines were checked manually to 
validate the feminine or masculine use. Frequen-
cies of feminine and masculine forms were repor-
ted. In determining the frequency of occurrence of 
feminine and masculine professional titles, tokens 
were counted manually and then double-checked 
via a computer search. Cross-tabulations and a 
chi-squared test were employed to identify the 
statistical differences (if any) in the use of feminine 

and masculine self-representation. The results were 
explained in terms of how linguistic practices are 
reflective of social practices.

4. STUDY AND RESULTS
This study reveals that the masculine form used 

for academic positions is dominant. Associate Pro-
fessor is not used in the feminine form; no evident 
feminised variation is witnessed in the corpus for 
Associate Professor. There are rare cases of femin-
ising the title Full Professor and even rarer cases of 
feminising Assistant Professor. Only the titles As-
sistant Teacher and Lecturer have been used vari-
ably in the corpus. However, it is clear that mascu-
line marking dominates feminine marking in aca-
demic titles across all disciplines. The main results 
are summarised in Tables 2, 3 and 4.

Table 2 shows the results pertaining to the pro-
fessional field variable. Clearly, there are no signi-
ficant differences in the use of gender marking for 
academic titles between types of academic field. 
This means that Saudi women academics’ prefer-
ence for particular, gendered academic titles (mas-
culine or feminine) is not determined by their dis-
ciplines. This refutes Hypothesis 1 stating that Sau-
di women academics in the fields of engineering, 
computer science, science, medical science and 
health science use different gender-marking prac-
tices in professional titles compared to those who 
work in the humanities, education and social sci-
ences.

versity’s website for the purposes of networking. In 
order to analyse CVs systematically, a corpus was 
established as follows: (1) Saudi universities were 
stratified by region, and the largest universities 
with CVs available online were chosen; (2) relev-
ant data were collected from the university web-
sites, and two corpora were created and stored off-
line for accessibility; (3) CVs were cate-gorised by 
pertaining colleges.
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Table 1
Corpus size

NAME OF UNIVERSITY  NO. OF COLLEGES CORPUS SIZE

King Abdulaziz University 14 307,905

King Saud University 13 250,569

Table 1 represents the corpora of CVs of Saudi 
women academics from the two largest Saudi uni-
versities. Outdated CVs are a possible weak point 
in the data. Also, some CVs lacked the previous 
experience of women academics and listed only 
their names and a brief description of their current 
positions. The study took an inclusive approach 
and included any information which increased the 
chances of finding linguistic variation in the use of 
titles. Some faculty members were more prone to 
have an updated English CV and a short Arabic 
CV; these include those working in the depart-
ments of medicine, pharmacology and medical 
science. The CVs for this study were collected 
from 14 colleges from King Abdulaziz University 
and 13 colleges from King Saud University.

With a sociopragmatic approach to analysing 
variation of the use of gender markers in academic 
position titles, this study’s design applies corpus-
based variationist linguistics methodology (CVL) 
(see Baker, 2010; Szmrecsanyi, 2017). The vari-
ables identified for this study are: academic fields, 
rank of academic position and type of university.

The first variable of the study reported in this 
paper is academic fields. Work opportunities in 
STEM fields are most likely to be in a mixed-
gender work environment. There is a high male-to-

female ratio in these fields’ teaching staff. For hu-
manities, education and social science fields, there 
are more female teaching staff than male teaching 
staff, and work opportunities are most likely to be 
in segregated work environments (see El Nagdi & 
Roehrig, 2019).

The second variable is rank of academic posi-
tion. Policy reform which advocates for increasing 
work opportunities for Saudi women involves 
blue-collar jobs (Alkhammash, 2016). These jobs 
were occupied by females, and no evidence is 
found for the use of masculine form in these job 
titles. Although the lowest ranks of such occupa-
tions are now feminised, academic occupational 
titles have never been linguistically investigated.

The third variable is type of university. The in-
cluded universities, King Saud University and King 
Abdulaziz University, share the same status in 
Saudi higher education. Both are well-established 
and top-ranked and are the oldest universities in 
Saudi Arabia. Many studies have compared both 
universities due to the similarities between them 
(see e.g. Shaker & Babgi, 2009). The research 
question for this study is: what gender-marking 
practices do Saudi women academics use in the 
selection of their titles at the two largest Saudi uni-
versities?
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tion, language users may be categorised by demo-
graphic. These categories serve as explanatory 
variables in sociolinguistic studies. Baker (2010) 
provides examples of demographic variables used 
to explain results in sociolinguistic studies, includ-
ing gender, age, social class, occupation, geo-
graphical location and sexual orientation.

It is standard practice at Saudi universities for 
teaching faculties to publish their CVs on the uni-

In the construction of its hypotheses, this study 
was informed by Lipovsky’s (2015) research, which 
finds that type of institution, field of work and pro-
fession determine gender-marking practices that 
professional women use to represent themselves in 
their CVs. This study has one hypothesis for each 
variable.

Hypothesis 1 concerns the field of work vari-
able: women academics who work in the fields of 
engineering, computer science, science, medical 
science and health science use different gender-
marking practices than those who work in the 
fields of the humanities, education and social sci-
ences.

Hypothesis 2 concerns the variable of rank of 
academic position: women academics who are as-
sistant professors, associate professors and full pro-
fessors use different gender-marking practices than 
those occupying the assistant teacher and lecturer 
positions.

Hypothesis 3 concerns the type of university 
variable: women academics who work at King Ab-
dulaziz University use different gender-marking 
practices than those who work at King Saud Uni-
versity.

The semiotic factor is about significant variation 
of linguistic expressions in accordance with the 
paradigms, objectives, concurrence, and incongru-
ity of perceptions about linguistic options used to 
designate objects and phenomena, awareness and 
adjustment of choices by communicating entities.

The first step to the system of data analysis was 
determining the frequency of feminine and mascu-
line titles (that refer to women) in the corpora of 
this study. Sketch Engine analysis software was 
used to upload each college corpus in the two uni-
versities. Each professional title was than searched, 
and concordance lines were checked manually to 
validate the feminine or masculine use. Frequen-
cies of feminine and masculine forms were repor-
ted. In determining the frequency of occurrence of 
feminine and masculine professional titles, tokens 
were counted manually and then double-checked 
via a computer search. Cross-tabulations and a 
chi-squared test were employed to identify the 
statistical differences (if any) in the use of feminine 

and masculine self-representation. The results were 
explained in terms of how linguistic practices are 
reflective of social practices.

4. STUDY AND RESULTS
This study reveals that the masculine form used 

for academic positions is dominant. Associate Pro-
fessor is not used in the feminine form; no evident 
feminised variation is witnessed in the corpus for 
Associate Professor. There are rare cases of femin-
ising the title Full Professor and even rarer cases of 
feminising Assistant Professor. Only the titles As-
sistant Teacher and Lecturer have been used vari-
ably in the corpus. However, it is clear that mascu-
line marking dominates feminine marking in aca-
demic titles across all disciplines. The main results 
are summarised in Tables 2, 3 and 4.

Table 2 shows the results pertaining to the pro-
fessional field variable. Clearly, there are no signi-
ficant differences in the use of gender marking for 
academic titles between types of academic field. 
This means that Saudi women academics’ prefer-
ence for particular, gendered academic titles (mas-
culine or feminine) is not determined by their dis-
ciplines. This refutes Hypothesis 1 stating that Sau-
di women academics in the fields of engineering, 
computer science, science, medical science and 
health science use different gender-marking prac-
tices in professional titles compared to those who 
work in the humanities, education and social sci-
ences.

versity’s website for the purposes of networking. In 
order to analyse CVs systematically, a corpus was 
established as follows: (1) Saudi universities were 
stratified by region, and the largest universities 
with CVs available online were chosen; (2) relev-
ant data were collected from the university web-
sites, and two corpora were created and stored off-
line for accessibility; (3) CVs were cate-gorised by 
pertaining colleges.
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King Saud University 13 250,569

Table 1 represents the corpora of CVs of Saudi 
women academics from the two largest Saudi uni-
versities. Outdated CVs are a possible weak point 
in the data. Also, some CVs lacked the previous 
experience of women academics and listed only 
their names and a brief description of their current 
positions. The study took an inclusive approach 
and included any information which increased the 
chances of finding linguistic variation in the use of 
titles. Some faculty members were more prone to 
have an updated English CV and a short Arabic 
CV; these include those working in the depart-
ments of medicine, pharmacology and medical 
science. The CVs for this study were collected 
from 14 colleges from King Abdulaziz University 
and 13 colleges from King Saud University.

With a sociopragmatic approach to analysing 
variation of the use of gender markers in academic 
position titles, this study’s design applies corpus-
based variationist linguistics methodology (CVL) 
(see Baker, 2010; Szmrecsanyi, 2017). The vari-
ables identified for this study are: academic fields, 
rank of academic position and type of university.

The first variable of the study reported in this 
paper is academic fields. Work opportunities in 
STEM fields are most likely to be in a mixed-
gender work environment. There is a high male-to-

female ratio in these fields’ teaching staff. For hu-
manities, education and social science fields, there 
are more female teaching staff than male teaching 
staff, and work opportunities are most likely to be 
in segregated work environments (see El Nagdi & 
Roehrig, 2019).

The second variable is rank of academic posi-
tion. Policy reform which advocates for increasing 
work opportunities for Saudi women involves 
blue-collar jobs (Alkhammash, 2016). These jobs 
were occupied by females, and no evidence is 
found for the use of masculine form in these job 
titles. Although the lowest ranks of such occupa-
tions are now feminised, academic occupational 
titles have never been linguistically investigated.

The third variable is type of university. The in-
cluded universities, King Saud University and King 
Abdulaziz University, share the same status in 
Saudi higher education. Both are well-established 
and top-ranked and are the oldest universities in 
Saudi Arabia. Many studies have compared both 
universities due to the similarities between them 
(see e.g. Shaker & Babgi, 2009). The research 
question for this study is: what gender-marking 
practices do Saudi women academics use in the 
selection of their titles at the two largest Saudi uni-
versities?
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The results concerning the variable of academic 
rank are shown in Table 3. The level of academic 
rank is found to significantly influence the use of 
gender marking (p-value < .00001). This confirms 
Hypothesis 2, which states that Saudi women aca-
demics who occupy top academic levels such as 
Assistant Professor, Associate Professor and Full 
Professor positions used different gender-marking 
practices than those who occupy lower positions 

such as Assistant Teacher and Lecturer. The femin-
ine marker for the titles of Professor, Associate Pro-
fessor and Assistant Professor is used only 8 times 
across the corpora, while the masculine marker is 
used 1,822 times. Although the feminine marker is 
used more frequently with lower academic posi-
tions (Assistant Teacher and Lecturer, 783 in-
stances), masculine position titles remain domin-
ant for these positions (2,206 instances).

As seen in Table 4, there is significant variation 
in using feminine markers between the two uni-
versities investigated (p-value < .00001). Clearly, 
masculine marker use is statistically different 
between women academics at King Abdulaziz 
University and King Saud University. This supports 
Hypothesis 3, which states that Saudi women aca-
demics who work at King Abdulaziz University 
use different gender-marking practices compared 
to those who work at King Saud University.

5. DISCUSSION
Since the increasingly-prevalent use of feminine 

nouns in gendered languages is indicative of a 
changing society (Formato, 2019), this study in-
vestigates whether the changing Saudi society – 
particularly, the attention paid to women’s status in 
the country – has influenced the language use of 
Saudi women in academia regarding CVs. The 
quantitative analysis of gender representation in 
professional identity is useful in describing trends 
in Arabic language usage. Furthermore, such 
quantitative analysis determines which factors may 
have contributed significantly to variation of 
usage. This method of analysis is not without limit-
ations. For one, the analysis in this study did not 
consider the views of Saudi women academics 
and their justification for the predominant use of 
masculine language. Interviewing a sample of 
Saudi women academics could contribute to an 
understanding of their awareness of their language 
choices and their attitudes towards the feminisa-
tion of job titles in general.

The results of this study reveal that the majority 
of Saudi women academics tend to use masculine 
markers in their job titles. The overall trend in us-
age relies heavily on masculine markers in aca-
demic titles in these women’s CVs, with some fluc-
tuation of usage in the lower ranks, where the fem-
inisation of titles is more common. The study finds 
that academic women who are in the lower rank 
in the academic career use feminised professional 
titles, while academic women who are in higher 
rank in their academic career use masculine forms 
in their professional titles. These findings seem to 
be in accordance with Lipovsky’s (2015) study, 

which claims that type of position affects women’s 
choice of masculine or feminine titles on their 
CVs. Lipovsky’s (2015) analysis finds that French 
women associate the use of masculine markers in 
job titles with prestigious occupations, and ex-
plains that women tend to prefer the masculine 
form as a way to valorise their occupation. Simi-
larly, Saudi academics who hold higher academic 
degrees prefer to use masculine titles rather than 
feminine ones. This could be due to a perception 
of prestige associated with the masculine titles as 
found in other research (e.g. Glick et al., 1995). 
The findings may indicate a hierarchy of perceived 
prestige which leads to the prevalence of mascu-
line forms in higher academic positions. Also, con-
trary to the belief that the feminisation of job titles 
cultivates agency for professional women in highly 
regarded professions, this finding may suggest that 
Saudi academic women might not be aware of the 
effect of feminising their titles when it comes to 
representing their professional identity. It might 
also mean that there is a prestigious association of 
top-level academic positions with masculinised 
titles, a belief that might be held by Saudi women 
academics.

In testing the second hypothesis, regarding the 
relation between type of gender marking and aca-
demic field, the results show that Saudi women 
academics in scientific fields do not use gender 
markers differently than those in the humanities, 
education or social science. This finding is in con-
trast with studies suggesting that women in STEM 
fields are more aware of gender bias in the work-
place (El Nagdi & Roehrig, 2019).

This study found a significant relationship 
between type of institution and the use of 
gendered job titles. King Saud University, one of 
the oldest universities in the country, was estab-
lished in 1957, and King Abdulaziz University was 
established later in 1967. The two universities are 
in different locations, which does seem to influ-
ence their female employees’ use of gendered 
titles. It could be that the two universities bear 
many similarities, as they are located in the largest 
cities of Saudi Arabia and have the largest number 
of Saudi academics. This finding is also in line 
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Table 2
Observed frequencies in the use of gender marking in academic positions by type of scientific field

TYPES OF SCIENTIFIC FIELDS MASCULINE MARKING FEMININGE MARKING

Engineering, computer science, science and 
medical and health sciences

2,067 390

Humanities, education and social sciences 1,950 791

ROW TOTAL

2,457

2,351

COLOUMN TOTAL 4,017 1,181 4,804

Note: The chi-square statistic is 1.2244. The p-value is .2685. The result is not significant at p < .05

Table 3
Observed frequencies in the use of gender marking in academic positions by academic ranks

ACADEMIC RANK MASCULINE MARKING FEMININGE MARKING

Top level: assistant professor, associate 
professor and full professor

1,822 8

Lower level: assistant teacher and lecturer 2,206 783

ROW TOTAL

1,830

2,989

COLOUMN TOTAL 4,028 791 4,819

Note: The chi-square statistic is 548.9369. The p-value is < .00001. The result is significant at p < .05

Table 4
Observed frequencies in the use of gender marking in academic positions by type of university

TYPE OF UNIVERSITY MASCULINE MARKING FEMININGE MARKING

King Abdulaziz University 3,017 409

King Saud University 1,016 380

ROW TOTAL

3,426

1,396

COLOUMN TOTAL 4,033 789 4,822

Note: The chi-square statistic is 169.2716. The p-value is < .00001. The result is significant at p < .05
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The results concerning the variable of academic 
rank are shown in Table 3. The level of academic 
rank is found to significantly influence the use of 
gender marking (p-value < .00001). This confirms 
Hypothesis 2, which states that Saudi women aca-
demics who occupy top academic levels such as 
Assistant Professor, Associate Professor and Full 
Professor positions used different gender-marking 
practices than those who occupy lower positions 

such as Assistant Teacher and Lecturer. The femin-
ine marker for the titles of Professor, Associate Pro-
fessor and Assistant Professor is used only 8 times 
across the corpora, while the masculine marker is 
used 1,822 times. Although the feminine marker is 
used more frequently with lower academic posi-
tions (Assistant Teacher and Lecturer, 783 in-
stances), masculine position titles remain domin-
ant for these positions (2,206 instances).

As seen in Table 4, there is significant variation 
in using feminine markers between the two uni-
versities investigated (p-value < .00001). Clearly, 
masculine marker use is statistically different 
between women academics at King Abdulaziz 
University and King Saud University. This supports 
Hypothesis 3, which states that Saudi women aca-
demics who work at King Abdulaziz University 
use different gender-marking practices compared 
to those who work at King Saud University.

5. DISCUSSION
Since the increasingly-prevalent use of feminine 

nouns in gendered languages is indicative of a 
changing society (Formato, 2019), this study in-
vestigates whether the changing Saudi society – 
particularly, the attention paid to women’s status in 
the country – has influenced the language use of 
Saudi women in academia regarding CVs. The 
quantitative analysis of gender representation in 
professional identity is useful in describing trends 
in Arabic language usage. Furthermore, such 
quantitative analysis determines which factors may 
have contributed significantly to variation of 
usage. This method of analysis is not without limit-
ations. For one, the analysis in this study did not 
consider the views of Saudi women academics 
and their justification for the predominant use of 
masculine language. Interviewing a sample of 
Saudi women academics could contribute to an 
understanding of their awareness of their language 
choices and their attitudes towards the feminisa-
tion of job titles in general.

The results of this study reveal that the majority 
of Saudi women academics tend to use masculine 
markers in their job titles. The overall trend in us-
age relies heavily on masculine markers in aca-
demic titles in these women’s CVs, with some fluc-
tuation of usage in the lower ranks, where the fem-
inisation of titles is more common. The study finds 
that academic women who are in the lower rank 
in the academic career use feminised professional 
titles, while academic women who are in higher 
rank in their academic career use masculine forms 
in their professional titles. These findings seem to 
be in accordance with Lipovsky’s (2015) study, 

which claims that type of position affects women’s 
choice of masculine or feminine titles on their 
CVs. Lipovsky’s (2015) analysis finds that French 
women associate the use of masculine markers in 
job titles with prestigious occupations, and ex-
plains that women tend to prefer the masculine 
form as a way to valorise their occupation. Simi-
larly, Saudi academics who hold higher academic 
degrees prefer to use masculine titles rather than 
feminine ones. This could be due to a perception 
of prestige associated with the masculine titles as 
found in other research (e.g. Glick et al., 1995). 
The findings may indicate a hierarchy of perceived 
prestige which leads to the prevalence of mascu-
line forms in higher academic positions. Also, con-
trary to the belief that the feminisation of job titles 
cultivates agency for professional women in highly 
regarded professions, this finding may suggest that 
Saudi academic women might not be aware of the 
effect of feminising their titles when it comes to 
representing their professional identity. It might 
also mean that there is a prestigious association of 
top-level academic positions with masculinised 
titles, a belief that might be held by Saudi women 
academics.

In testing the second hypothesis, regarding the 
relation between type of gender marking and aca-
demic field, the results show that Saudi women 
academics in scientific fields do not use gender 
markers differently than those in the humanities, 
education or social science. This finding is in con-
trast with studies suggesting that women in STEM 
fields are more aware of gender bias in the work-
place (El Nagdi & Roehrig, 2019).

This study found a significant relationship 
between type of institution and the use of 
gendered job titles. King Saud University, one of 
the oldest universities in the country, was estab-
lished in 1957, and King Abdulaziz University was 
established later in 1967. The two universities are 
in different locations, which does seem to influ-
ence their female employees’ use of gendered 
titles. It could be that the two universities bear 
many similarities, as they are located in the largest 
cities of Saudi Arabia and have the largest number 
of Saudi academics. This finding is also in line 
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with Lipovsky’s (2015) conclusion suggesting that 
institution type actually determines the use of 
gendered job titles.

All Saudi universities work under the umbrella 
of the Ministry of Education, which moves steadily 
towards achieving the country’s Vision 2030 and 
drawing attention to the empowerment of women. 
As such, Saudi universities are expected to work in 
tune with this vision. Recent examples of the em-
powerment of female academics at some uni-
versities include hiring female academics in lead-
ership positions. Although masculine gender mark-
ers are dominant in the analysed CVs, feminisation 
of some job titles is also apparent. The type of in-
stitution and the level of academic position appear 
to be a factor affecting the feminisation of job 
titles. Future studies may compare the number of 
feminised job titles at Saudi universities over the 
years and thus measure institutional changes in 
terms of the linguistic variations in professional 
titles.

6. CONCLUSION 
This study investigated the linguistic representa-

tion of professional titles of Saudi women acade-
mics in relation to three factors: type of profession, 
type of academic field and type of institution. Sim-
ilar to other existing studies on gendered titles, this 

research sought to study a male-dominated con-
text; no such studies have considered the repercus-
sions of continuing to use masculine gender mark-
ing in occupational titles associated with women. 
At the international level, feminisation of job titles 
in higher education has been discussed in a few 
contexts (Formanowicz & Sczesny, 2016; Lipovsky, 
2015); however, this issue has not been widely ex-
amined.

Further research on this topic will lead to a bet-
ter understanding of the impact of women’s em-
powerment on their linguistic representation 
through their academic and professional titles. Lin-
guistic representations of women in professional 
settings have rarely been discussed in the context 
of Saudi higher education or at the international 
level.

The study finds that masculine gender marking 
dominates the women academics’ CVs. The major-
ity of Saudi women academics use masculine 
markers to represent their academic positions. It 
was found that type of institution and the level of 
academic position have a significant effect on the 
women academics’ choice of gender markers. The 
findings suggest that we have yet to wait for a lin-
guistic change in the form of using feminised pro-
fessional titles which reflects national policies 
aimed at empowering Saudi women.
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with Lipovsky’s (2015) conclusion suggesting that 
institution type actually determines the use of 
gendered job titles.

All Saudi universities work under the umbrella 
of the Ministry of Education, which moves steadily 
towards achieving the country’s Vision 2030 and 
drawing attention to the empowerment of women. 
As such, Saudi universities are expected to work in 
tune with this vision. Recent examples of the em-
powerment of female academics at some uni-
versities include hiring female academics in lead-
ership positions. Although masculine gender mark-
ers are dominant in the analysed CVs, feminisation 
of some job titles is also apparent. The type of in-
stitution and the level of academic position appear 
to be a factor affecting the feminisation of job 
titles. Future studies may compare the number of 
feminised job titles at Saudi universities over the 
years and thus measure institutional changes in 
terms of the linguistic variations in professional 
titles.

6. CONCLUSION 
This study investigated the linguistic representa-

tion of professional titles of Saudi women acade-
mics in relation to three factors: type of profession, 
type of academic field and type of institution. Sim-
ilar to other existing studies on gendered titles, this 

research sought to study a male-dominated con-
text; no such studies have considered the repercus-
sions of continuing to use masculine gender mark-
ing in occupational titles associated with women. 
At the international level, feminisation of job titles 
in higher education has been discussed in a few 
contexts (Formanowicz & Sczesny, 2016; Lipovsky, 
2015); however, this issue has not been widely ex-
amined.

Further research on this topic will lead to a bet-
ter understanding of the impact of women’s em-
powerment on their linguistic representation 
through their academic and professional titles. Lin-
guistic representations of women in professional 
settings have rarely been discussed in the context 
of Saudi higher education or at the international 
level.

The study finds that masculine gender marking 
dominates the women academics’ CVs. The major-
ity of Saudi women academics use masculine 
markers to represent their academic positions. It 
was found that type of institution and the level of 
academic position have a significant effect on the 
women academics’ choice of gender markers. The 
findings suggest that we have yet to wait for a lin-
guistic change in the form of using feminised pro-
fessional titles which reflects national policies 
aimed at empowering Saudi women.
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The article deals with the analysis of the English soubriquet nomination in terms of its linguo-cultural poten-
tial realisation in reference to cultural awareness and intercultural competence development in language 
education process. Soubriquets can be used to pass cultural information and knowledge represented in lan-
guage and speech. On the basis of complex methodology that integrates linguistic and linguo-cultural ap-
proaches to soubriquets within the English-speaking communities, nicknames are considered as part of cul-
tural historical continuum, including their variation properties. The analysis of media materials serves to 
penetrate into the sphere of linguo-cultural peculiarities of soubriquet nominations used in political dis-
course to persuade and manipulate target audience by means of memes encoded by the linguistic units in 
question, presented in discourse to pass evaluative and cultural information within new discursive formats, 
reflecting current trends in the communicative processes. The use of soubriquets in literary works implies 
the reader’s cultural awareness that facilitates recognition and understanding of cultural contexts, which be-
comes important for intercultural competence development as it reflects typical characteristics of a given 
culture realised in language manifestations.
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1. INTRODUCTION
The problem of teaching languages as the pro-

cess of intellectual and professional competencies 
development in its complexity is closely connec-
ted with the development of cultural awareness 
and intercultural competence issues. The use of 
the creative potential of language to express cul-
tural notions is determined by the correlation of 

linguistic and cultural knowledge, important for 
cultural awareness and intercultural competence 
theoretical bias and practical application as basic 
constituents of the communicative process.

In this study the notion of cultural awareness is 
considered in a broad sense, not only in reference 
to linguistic and behavioural etiquette norms of 
certain communities, but also in terms of cultural 
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