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1. INTRODUCTION
1.1. Digital educational environment – a bless-

ing or a curse?
The paper will briefly tackle, first, the global 

context of the digital revolution projected onto the 
rapidly changing educational environment; 

second, characteristics of the younger generations, 
millennials, which directly impact their education-
al trajectories and preferences and must be taken 
into account in planning our teaching; and third, 
the essentials of the teaching strategies which help 
to cope with the first two realities and find some 
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ing (Kimura et al., 2018; Suleimanova et al., 2018; 
Feng & Duarte, 2019; Xiao et al., 2020), or a new 
variety of traditional time-tested approaches to 
teaching (such as PBL learning) which, though 
sometimes unexpectedly, turn out to be quite ef-
fective. In other words, the teaching/learning pat-
terns have to be adjusted to this new societal and 
educational reality.

Besides, it should be taken into account in edu-
cation that it is the teachers’ responsibility to pre-
pare young people to cope with it – through using 
digital tools (DT) for academic and research pur-
poses, research being one of the key education 
components.

Since in the global context of the digital revolu-
tion education is getting more and more practi-
cally oriented, educators have to be responding to 
the new demands society is putting forward. In the 
digital-age renaissance educators prepare learners 
with essential digital-age research skills, and inte-
grate powerful digital tools into classes.

From a didactic perspective, there persists ever-
growing awareness in academic circles that re-
search should be the integral indispensable com-
ponent of upscale education. In the ever-changing 
environment many approaches to education are 
‘stillborn’ and rapidly grow outdated. Living in the 
digital age inhabited by centennials/millennials, 
also referred to as digital natives, calls for new ap-
proaches in education. It is time to rely on digital 
teaching practices and digital research practices 
that can be used in teaching (Suleimanova & Pet-
rova, 2018; Diemer, 2012; Hamdani, 2018; Cher-
nyavskaya, 2018, 2019).

We suggest consistently abiding by some prin-
ciples and approaches to be practised in contem-
porary environments.

2. MATERIAL AND METHODS
2.1. Empirical data
Empirical data are arranged in two clusters: the 

data referring to teaching theoretical disciplines 
and those referring to students’ research practices. 
We focused on teaching strategies which combine 
conventional, time-honoured approaches, on the 
one hand, and, on the other, digital innovations 
which can promote new skills the graduates are to 
foster so that they could be able to meet the re-
quirements society is demanding.

The difficulty that many students today face in 
concentrating on one issue for a long time has im-
minently given rise to a change in the teaching 
practices. The concepts of project-based learning 
(PBL), active learning (AL) and few-shot learning 
are rapidly gaining ground. In spite of the fact that 
these practices are no news, they still need de-
tailed elaboration in the new context with respect 
to teaching higher school students as education is 
inevitably getting more practically oriented, with 
the focus on involving students in mock events 
and then into the jobs which lead to existentially 
valid outcomes, such as scientific conferences, as 
active participants and partners. We shall share the 
experience and expertise in engaging students in 
such projects and other active learning devices.

The second empirical database refers to re-
search in the academic environment, as the inte-
gral, indispensable component of top-quality edu-
cation. It is an open secret that education is getting 
more and more practically oriented, yet the aca-
demic community persists in promoting research 
skills in students as it is the cutting-edge methodo-
logies, research techniques and methods that 
shape a competitive specialist who can easily find 
viable solutions to the challenges the world offers 
today (Konstantinov, 2018). Scientists claim that, 
actually, research skills – in the broad sense – are 
the cornerstone of all kinds of human activity. The 
first researchers are newly born babies doing re-
search all day long learning to survive in our 
world. The research competence is explicit in the 
operating EMT (European Master’s in Translation) 
standard as the leading reference standard for 
translator training, in effect until the year 2024. 
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synergetic combination of the two. To illustrate 
how the suggested approach is implemented, 
sample templates from actual teaching practices 
will be offered. In doing so, the teaching/learning 
and research potential of digital resources in 
teaching humanities, and specifically in teaching 
translation, will be assessed.

One of the key features of the contemporary 
world is that it is facing unprecedented dramatic 
changes which define the present-day reality, the 
educational environment included, as it is sensi-
tive to innovation to the utmost degree, being the 
field where dynamic individuals belong. The digi-
tal revolution is defining the world in all spheres of 
life. It radically changes the educational frame, 
transforms the focus of the learning trajectory from 
listening to the teacher and memorising facts, fig-
ures and argumentation to arming the learner with 
the tools that help students – as would-be profes-
sionals – get practically efficient and wanted by 
society. True it is that the changing social environ-
ment requires a different kind of person who can 
meet new challenges, otherwise the younger gen-
erations – generation Z, or digital natives, or 
centennials – will have to face an evolutionary 
cul-de-sac. It is even more true that the teaching 
staff has to also face the new frightening reality as 
it is their responsibility to arm the students and 
prepare them for successful professional careers.

The contemporary digital world offers unpre-
cedented opportunities as regards availability and 
accessibility of information resources. It makes life 
much more dynamic, comfortable in all respects 
and more enjoyable. We are all taking advantage 
of digitalisation in our everyday life and mostly 
treat this digital revolution as a blessing, though 
we do give full account of the dark sides of the 
process.

In this context society, for example, is getting 
more and more worried about youngsters’ depend-
ence on gadgets. If we look at it from a more posi-
tive angle, we have to admit, though, that human-
kind is not degrading, it is simply getting different. 
Now we can get information actually ‘out of the 
air’. People do not need to memorise facts and 
ideas which we are not likely to use even once in 

a lifetime. No more need except to practise mem-
orising just as an exercise for the brain (Kon-
stantinov, 2018). One of the key skills youngsters 
are practically born with (reflected in the term they 
are often referred to as – digital natives), their alter 
ego is their ability to mine, or dig out necessary in-
formation the very moment they need it. We have 
to admit, though, that mental resources are not 
limitless (Konstantinov, 2018) and if people 
thoughtlessly spend them on mastering gadgetry it 
can shake their cognitive balance and the avail-
able brain resources cannot be saved for other – 
often more relevant – activities. Scientists (Kon-
stantinov, 2018) claim that this precarious balance 
shift calls for special investigation.

What we treat as clip thinking has two facets. 
On the negative side, it implies inability to focus 
on a task for a long time. On the other side, it is 
the inner feeling of the irrelevance of this effort-
consuming concentration as we enjoy abundant 
chances to get any conceivable information 
whenever necessary, and this perception shapes 
the mind of the present-day younger generation.

1.2. Millennials in the educational perspectives
From a didactic point of view, the digital re-

volution means that modern students are less able 
to concentrate on lectures. The availability of the 
information through lectures, when they can im-
mediately get the data they need online, however 
fragmentary it might be, works as a most powerful 
demotivator. The infinite information landscape 
with immediate access to any information re-
source in no time demotivates the modern learner 
in learning facts and figures which for centuries 
used to be considered as an indispensable part of 
any decent education.

These innovative trends and digital globalisa-
tion morph together to form a new reality which 
we have to learn to cope with if we plan to under-
stand and fully realise the educational potential 
both of the students and the emerging digital mon-
ster.

It means that the evolutionary leap requires re-
considering new teaching/learning patterns, e.g. 
the active learning represented in few-shot learn-
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ing (Kimura et al., 2018; Suleimanova et al., 2018; 
Feng & Duarte, 2019; Xiao et al., 2020), or a new 
variety of traditional time-tested approaches to 
teaching (such as PBL learning) which, though 
sometimes unexpectedly, turn out to be quite ef-
fective. In other words, the teaching/learning pat-
terns have to be adjusted to this new societal and 
educational reality.

Besides, it should be taken into account in edu-
cation that it is the teachers’ responsibility to pre-
pare young people to cope with it – through using 
digital tools (DT) for academic and research pur-
poses, research being one of the key education 
components.

Since in the global context of the digital revolu-
tion education is getting more and more practi-
cally oriented, educators have to be responding to 
the new demands society is putting forward. In the 
digital-age renaissance educators prepare learners 
with essential digital-age research skills, and inte-
grate powerful digital tools into classes.

From a didactic perspective, there persists ever-
growing awareness in academic circles that re-
search should be the integral indispensable com-
ponent of upscale education. In the ever-changing 
environment many approaches to education are 
‘stillborn’ and rapidly grow outdated. Living in the 
digital age inhabited by centennials/millennials, 
also referred to as digital natives, calls for new ap-
proaches in education. It is time to rely on digital 
teaching practices and digital research practices 
that can be used in teaching (Suleimanova & Pet-
rova, 2018; Diemer, 2012; Hamdani, 2018; Cher-
nyavskaya, 2018, 2019).

We suggest consistently abiding by some prin-
ciples and approaches to be practised in contem-
porary environments.

2. MATERIAL AND METHODS
2.1. Empirical data
Empirical data are arranged in two clusters: the 

data referring to teaching theoretical disciplines 
and those referring to students’ research practices. 
We focused on teaching strategies which combine 
conventional, time-honoured approaches, on the 
one hand, and, on the other, digital innovations 
which can promote new skills the graduates are to 
foster so that they could be able to meet the re-
quirements society is demanding.

The difficulty that many students today face in 
concentrating on one issue for a long time has im-
minently given rise to a change in the teaching 
practices. The concepts of project-based learning 
(PBL), active learning (AL) and few-shot learning 
are rapidly gaining ground. In spite of the fact that 
these practices are no news, they still need de-
tailed elaboration in the new context with respect 
to teaching higher school students as education is 
inevitably getting more practically oriented, with 
the focus on involving students in mock events 
and then into the jobs which lead to existentially 
valid outcomes, such as scientific conferences, as 
active participants and partners. We shall share the 
experience and expertise in engaging students in 
such projects and other active learning devices.

The second empirical database refers to re-
search in the academic environment, as the inte-
gral, indispensable component of top-quality edu-
cation. It is an open secret that education is getting 
more and more practically oriented, yet the aca-
demic community persists in promoting research 
skills in students as it is the cutting-edge methodo-
logies, research techniques and methods that 
shape a competitive specialist who can easily find 
viable solutions to the challenges the world offers 
today (Konstantinov, 2018). Scientists claim that, 
actually, research skills – in the broad sense – are 
the cornerstone of all kinds of human activity. The 
first researchers are newly born babies doing re-
search all day long learning to survive in our 
world. The research competence is explicit in the 
operating EMT (European Master’s in Translation) 
standard as the leading reference standard for 
translator training, in effect until the year 2024. 
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synergetic combination of the two. To illustrate 
how the suggested approach is implemented, 
sample templates from actual teaching practices 
will be offered. In doing so, the teaching/learning 
and research potential of digital resources in 
teaching humanities, and specifically in teaching 
translation, will be assessed.

One of the key features of the contemporary 
world is that it is facing unprecedented dramatic 
changes which define the present-day reality, the 
educational environment included, as it is sensi-
tive to innovation to the utmost degree, being the 
field where dynamic individuals belong. The digi-
tal revolution is defining the world in all spheres of 
life. It radically changes the educational frame, 
transforms the focus of the learning trajectory from 
listening to the teacher and memorising facts, fig-
ures and argumentation to arming the learner with 
the tools that help students – as would-be profes-
sionals – get practically efficient and wanted by 
society. True it is that the changing social environ-
ment requires a different kind of person who can 
meet new challenges, otherwise the younger gen-
erations – generation Z, or digital natives, or 
centennials – will have to face an evolutionary 
cul-de-sac. It is even more true that the teaching 
staff has to also face the new frightening reality as 
it is their responsibility to arm the students and 
prepare them for successful professional careers.

The contemporary digital world offers unpre-
cedented opportunities as regards availability and 
accessibility of information resources. It makes life 
much more dynamic, comfortable in all respects 
and more enjoyable. We are all taking advantage 
of digitalisation in our everyday life and mostly 
treat this digital revolution as a blessing, though 
we do give full account of the dark sides of the 
process.

In this context society, for example, is getting 
more and more worried about youngsters’ depend-
ence on gadgets. If we look at it from a more posi-
tive angle, we have to admit, though, that human-
kind is not degrading, it is simply getting different. 
Now we can get information actually ‘out of the 
air’. People do not need to memorise facts and 
ideas which we are not likely to use even once in 

a lifetime. No more need except to practise mem-
orising just as an exercise for the brain (Kon-
stantinov, 2018). One of the key skills youngsters 
are practically born with (reflected in the term they 
are often referred to as – digital natives), their alter 
ego is their ability to mine, or dig out necessary in-
formation the very moment they need it. We have 
to admit, though, that mental resources are not 
limitless (Konstantinov, 2018) and if people 
thoughtlessly spend them on mastering gadgetry it 
can shake their cognitive balance and the avail-
able brain resources cannot be saved for other – 
often more relevant – activities. Scientists (Kon-
stantinov, 2018) claim that this precarious balance 
shift calls for special investigation.

What we treat as clip thinking has two facets. 
On the negative side, it implies inability to focus 
on a task for a long time. On the other side, it is 
the inner feeling of the irrelevance of this effort-
consuming concentration as we enjoy abundant 
chances to get any conceivable information 
whenever necessary, and this perception shapes 
the mind of the present-day younger generation.

1.2. Millennials in the educational perspectives
From a didactic point of view, the digital re-

volution means that modern students are less able 
to concentrate on lectures. The availability of the 
information through lectures, when they can im-
mediately get the data they need online, however 
fragmentary it might be, works as a most powerful 
demotivator. The infinite information landscape 
with immediate access to any information re-
source in no time demotivates the modern learner 
in learning facts and figures which for centuries 
used to be considered as an indispensable part of 
any decent education.

These innovative trends and digital globalisa-
tion morph together to form a new reality which 
we have to learn to cope with if we plan to under-
stand and fully realise the educational potential 
both of the students and the emerging digital mon-
ster.

It means that the evolutionary leap requires re-
considering new teaching/learning patterns, e.g. 
the active learning represented in few-shot learn-
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The EMT standard declares 35 competences to be 
mastered by prospective specialists, research-re-
lated ones among them. What follows is that a 
would-be interpreter and/or translator must be 
able to explain and justify the translation choice 
and to be on good terms with the linguistic and 
translation theories which is achieved through re-
search experience.

As of today, in-depth research is impossible 
without big data resources which we suggest di-
viding into three types (see also Suleimanova & 
Vodyanitskaya, 2020): search platforms (engines), 
research platforms, and interactive platforms de-
pending on the purpose of the research.

Digital engines (DEs) do facilitate and substanti-
ate the results of the research, and in teaching mil-
lennials, as computer geeks, DEs make edutain-
ment possible. DEs may be divided, first, into 
search engines vs research tools offering text ana-
lysis and linguistic experiment (Suleimanova & 
Vodyanitskaya, 2020, p. 95). Similar to Yandex, 
Google and other big data sources, text corpora 
are used as a source of linguistic data, being time- 
and resource-efficient data acquisition and prelim-
inary processing tools. Through them functional 
style and discourse analysis can be put into effect. 
What remains seriously underestimated in teach-
ing theory is their research potential. In this func-
tion texts can be analysed from a variety of per-
spectives. SentiStrength focuses on Sentiment Ana-
lysis/Opinion Mining. This engine searches for 
emotionally charged vocabulary in the text (the list 
is compiled on the basis of the dictionary data) 
and evaluates the negative vs positive perspective, 
or tone of the text. It is applicable in analysing so-
cial networks communication, ranging along the 
intensiveness scale. It can compare the original vs 
translated texts as regards their emotional and 
evaluation contents. Another tool – VAAL-mini – 
evaluates the subconscious emotional effect of the 
phonosemantic structure of the text on the ad-
dressee. It predicts the emotional response of the 
recipient and exploits it when generating texts 
with the desired effect. The system is applicable in 
advertising (naming, slogans), analysing individual 
speech characteristics and mass media texts. 

Tropes specialises in content-analysis and defines 
a text’s stylistic register, its chronology, communi-
cators, parts of speech (frequency, key episodes, 
logical steps, modality, etc.), and is applied in ad-
vertising, persuasive and academic discourse, 
mass media news and fiction.

These powerful DEs empower the researcher 
with the means of analysing ‘ready’ texts. What 
makes them even more promising is that they can 
be used for experimental purposes in psycholin-
guistics, sociolinguistics, and semantics. In this 
role they challenge traditional polling psycholin-
guistic practices: e.g. associative experiment, via 
Mentimeter, the system which processes poll re-
turns online, representing the results in a variety of 
graphic formats (about 10). Its added value is that 
it is attractive with the younger generation as it is 
operated by the telephones.

Semantic hypotheses can be tested, registering 
the number of acceptable phrases (instead of 
polling native speakers). We may also use Google, 
Yandex and other search engines’ research poten-
tial for cultural-linguistic research, for example, to 
analyse the word order in the attributive noun 
phrase (NP) to show that it reflects national cultur-
al practices (see Suleimanova & Petrova, 2018). In 
this respect DEs do reshape research methodolo-
gies and are a challenge to the traditional polling 
linguistic practices. See Sheninger (2014, p. 205- 
208) for information on integrating various digital 
tools and content into educational practice.

We can add here the value of instilling in stu-
dents one more relevant competence through digi-
tal tools, i.e. assessment as one of the key skills 
which implies the ability to find and retrieve ne-
cessary relevant information, comparing data from 
a variety of sources and critically assess them be-
fore putting them into practice (see section 5 be-
low for the sample template).

2.2. Methods
The global digital net defines present-day edu-

cational paradigms to an extent never seen before. 
We tried to combine traditional (conventional) and 
innovative DT teaching practices and test how this 
combination works.

First, instead of the lectures in the sage-on-stage 
format, the concept of active learning in the form 
of the few-shot learning pattern was tested. The 
few-shot learning pattern implies that the students, 
after being offered ‘quantum’, or portion of inform-
ation – it might be theoretical with the, however, 
practical (Suleimanova et al., 2020) relevance – 
are asked to build up on that information to further 
produce some ‘marketable’ product. Second, effi-
cient teaching, as many educationalists claim 
(Herold & Fedor, 2008; Suleimanova et al., 2019), 
is getting team-personalised, which takes on the 
form of projects such as learning-by-doing, or PBL 
(project-based learning). It means distancing from 
abstract knowledge in favour of active learning, 
with the purpose of actively engaging students in 
problem solving activities which aim at working 
towards a practically relevant solution of a prob-
lem, while working in a team. The projects are de-
livered in the academic environment (e.g. at con-
ferences); besides, the students are involved in 
conference arrangements at all the stages (see be-
low for details).

The approach we promote here is that millenni-
als/centennials, or generation Y learners (1) are 
more practice-oriented; (2) are the generation of 
participation (illustrated by the practical scientific 
conferences which involved students at each step); 
(3) can combine a wide variety of practical activi-
ties; and (4) are oriented on the result (or practical 
output, not mock teaching projects).

3. THEORETICAL BACKGROUND
To cope with the ever-changing world, the 

teaching profession has to deal today with a New 
Learner who emerged some 15 years ago – IGen-
eration, Millennials, or Generation Y. Prensky 
(2001) claims that our students have changed rad-
ically, referring to them as digital natives or digital 
immigrants. They are no longer the people the 
educational system was designed to cope with. 
What makes the issue most complicated is that the 
environment started changing and whirling as it 
never had before. Scientists claim that the tradi-
tional institutions are not as flexible as we meant 
them to be and the educational world is getting 
less and less recognisable. It flip flops our tradi-
tional perceptions of time, finance, gender and 
even space, which is getting, all of a sudden, un-
bearably and painfully global. We are facing a dy-
namic combination of changing mindsets, beha-
viours and skills (Sheninger, 2014; Konstantinov, 
2018). How to cope with this? Greater access to 
the abundant information resources changes the 
learning trajectory focus from memorising and 
listening to arming the learner with the tools that 
help get oriented in the information oceans. Shen-
inger (2014, p. 14) writes: ‘Students are engaged 
in their digital worlds, and they are learning 
without us’. Maybe they no longer need us? 
Maybe we might reconsider our roles as sages-on-
stage and learn to navigate and pilot them through 
this digital world as guides-on-site, and try to do-
mesticate that digital monster? I believe, though, 
that it is still educators who can explain the funda-
mentals, introduce basic theoretical background 
and arm the students with the methods and meth-
odology, teach them how to learn, how to retrieve 
information from and through search engines and 
pilot them towards the goal, relying on research 
engines on their way to the ultimate goal. My 
hunch is that we, educators, are not going to be 
extinct, at least for some 100 years if we learn to 
cope with the changes.

There are lots of strategies suggested for meet-
ing the challenges of the changing world. To men-
tion one of them, the general strategy on how not 
to lag behind the learners, or to get ‘change 
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The EMT standard declares 35 competences to be 
mastered by prospective specialists, research-re-
lated ones among them. What follows is that a 
would-be interpreter and/or translator must be 
able to explain and justify the translation choice 
and to be on good terms with the linguistic and 
translation theories which is achieved through re-
search experience.

As of today, in-depth research is impossible 
without big data resources which we suggest di-
viding into three types (see also Suleimanova & 
Vodyanitskaya, 2020): search platforms (engines), 
research platforms, and interactive platforms de-
pending on the purpose of the research.

Digital engines (DEs) do facilitate and substanti-
ate the results of the research, and in teaching mil-
lennials, as computer geeks, DEs make edutain-
ment possible. DEs may be divided, first, into 
search engines vs research tools offering text ana-
lysis and linguistic experiment (Suleimanova & 
Vodyanitskaya, 2020, p. 95). Similar to Yandex, 
Google and other big data sources, text corpora 
are used as a source of linguistic data, being time- 
and resource-efficient data acquisition and prelim-
inary processing tools. Through them functional 
style and discourse analysis can be put into effect. 
What remains seriously underestimated in teach-
ing theory is their research potential. In this func-
tion texts can be analysed from a variety of per-
spectives. SentiStrength focuses on Sentiment Ana-
lysis/Opinion Mining. This engine searches for 
emotionally charged vocabulary in the text (the list 
is compiled on the basis of the dictionary data) 
and evaluates the negative vs positive perspective, 
or tone of the text. It is applicable in analysing so-
cial networks communication, ranging along the 
intensiveness scale. It can compare the original vs 
translated texts as regards their emotional and 
evaluation contents. Another tool – VAAL-mini – 
evaluates the subconscious emotional effect of the 
phonosemantic structure of the text on the ad-
dressee. It predicts the emotional response of the 
recipient and exploits it when generating texts 
with the desired effect. The system is applicable in 
advertising (naming, slogans), analysing individual 
speech characteristics and mass media texts. 

Tropes specialises in content-analysis and defines 
a text’s stylistic register, its chronology, communi-
cators, parts of speech (frequency, key episodes, 
logical steps, modality, etc.), and is applied in ad-
vertising, persuasive and academic discourse, 
mass media news and fiction.

These powerful DEs empower the researcher 
with the means of analysing ‘ready’ texts. What 
makes them even more promising is that they can 
be used for experimental purposes in psycholin-
guistics, sociolinguistics, and semantics. In this 
role they challenge traditional polling psycholin-
guistic practices: e.g. associative experiment, via 
Mentimeter, the system which processes poll re-
turns online, representing the results in a variety of 
graphic formats (about 10). Its added value is that 
it is attractive with the younger generation as it is 
operated by the telephones.

Semantic hypotheses can be tested, registering 
the number of acceptable phrases (instead of 
polling native speakers). We may also use Google, 
Yandex and other search engines’ research poten-
tial for cultural-linguistic research, for example, to 
analyse the word order in the attributive noun 
phrase (NP) to show that it reflects national cultur-
al practices (see Suleimanova & Petrova, 2018). In 
this respect DEs do reshape research methodolo-
gies and are a challenge to the traditional polling 
linguistic practices. See Sheninger (2014, p. 205- 
208) for information on integrating various digital 
tools and content into educational practice.

We can add here the value of instilling in stu-
dents one more relevant competence through digi-
tal tools, i.e. assessment as one of the key skills 
which implies the ability to find and retrieve ne-
cessary relevant information, comparing data from 
a variety of sources and critically assess them be-
fore putting them into practice (see section 5 be-
low for the sample template).

2.2. Methods
The global digital net defines present-day edu-

cational paradigms to an extent never seen before. 
We tried to combine traditional (conventional) and 
innovative DT teaching practices and test how this 
combination works.

First, instead of the lectures in the sage-on-stage 
format, the concept of active learning in the form 
of the few-shot learning pattern was tested. The 
few-shot learning pattern implies that the students, 
after being offered ‘quantum’, or portion of inform-
ation – it might be theoretical with the, however, 
practical (Suleimanova et al., 2020) relevance – 
are asked to build up on that information to further 
produce some ‘marketable’ product. Second, effi-
cient teaching, as many educationalists claim 
(Herold & Fedor, 2008; Suleimanova et al., 2019), 
is getting team-personalised, which takes on the 
form of projects such as learning-by-doing, or PBL 
(project-based learning). It means distancing from 
abstract knowledge in favour of active learning, 
with the purpose of actively engaging students in 
problem solving activities which aim at working 
towards a practically relevant solution of a prob-
lem, while working in a team. The projects are de-
livered in the academic environment (e.g. at con-
ferences); besides, the students are involved in 
conference arrangements at all the stages (see be-
low for details).

The approach we promote here is that millenni-
als/centennials, or generation Y learners (1) are 
more practice-oriented; (2) are the generation of 
participation (illustrated by the practical scientific 
conferences which involved students at each step); 
(3) can combine a wide variety of practical activi-
ties; and (4) are oriented on the result (or practical 
output, not mock teaching projects).

3. THEORETICAL BACKGROUND
To cope with the ever-changing world, the 

teaching profession has to deal today with a New 
Learner who emerged some 15 years ago – IGen-
eration, Millennials, or Generation Y. Prensky 
(2001) claims that our students have changed rad-
ically, referring to them as digital natives or digital 
immigrants. They are no longer the people the 
educational system was designed to cope with. 
What makes the issue most complicated is that the 
environment started changing and whirling as it 
never had before. Scientists claim that the tradi-
tional institutions are not as flexible as we meant 
them to be and the educational world is getting 
less and less recognisable. It flip flops our tradi-
tional perceptions of time, finance, gender and 
even space, which is getting, all of a sudden, un-
bearably and painfully global. We are facing a dy-
namic combination of changing mindsets, beha-
viours and skills (Sheninger, 2014; Konstantinov, 
2018). How to cope with this? Greater access to 
the abundant information resources changes the 
learning trajectory focus from memorising and 
listening to arming the learner with the tools that 
help get oriented in the information oceans. Shen-
inger (2014, p. 14) writes: ‘Students are engaged 
in their digital worlds, and they are learning 
without us’. Maybe they no longer need us? 
Maybe we might reconsider our roles as sages-on-
stage and learn to navigate and pilot them through 
this digital world as guides-on-site, and try to do-
mesticate that digital monster? I believe, though, 
that it is still educators who can explain the funda-
mentals, introduce basic theoretical background 
and arm the students with the methods and meth-
odology, teach them how to learn, how to retrieve 
information from and through search engines and 
pilot them towards the goal, relying on research 
engines on their way to the ultimate goal. My 
hunch is that we, educators, are not going to be 
extinct, at least for some 100 years if we learn to 
cope with the changes.

There are lots of strategies suggested for meet-
ing the challenges of the changing world. To men-
tion one of them, the general strategy on how not 
to lag behind the learners, or to get ‘change 
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In other words, teamwork and being practical 
and fun are emphasised. We are expected to pre-
pare students for success in a world that is becom-
ing more dependent on technology, and the good 
side to it is that it transforms universities into vi-
brant learning communities.

4. STUDY AND RESULTS 
4.1. Promoting active learning 
Consider where and how the above advertised 

teaching/learning plans are implemented and to 
what effect in some sample templates.

 Take one few-shot learning tool that changes 
teaching practices – it is analytical interpretation – 
e.g. in teaching Theory of Linguistics (which is not 
the most ‘exciting’ discipline for sophomores), we 
offer students a potential research object, relating 
it to the linguistic paradigm we mean to introduce 
to the students in lectures – e.g. a cluster of syn-
onyms – and ask them to analyse the research 
route within the frame of different linguistic 
paradigms. It is actually a conventional ‘what if’ 
exercise applied in a new perspective. Students 
‘toy’ with a proposed research object in the cog-
nitive/semantic, discourse or theory of speech acts 
or psycholinguistic or sociolinguistic perspective, 
then they have to elaborate appropriate research 
routes. As a result, they know how to handle re-
search in a variety of linguistic schools and ap-
proaches and, if needed, they will be able to re-
trieve relevant data from different sources, to sup-

port their ideas. Besides, in this way they grow 
multidisciplinarily. I tried one more format and 
delegated delivering simple descriptive topics to 
students. They were asked to prepare team presen-
tations, and in this way we could ‘kill quite a few 
rabbits’. The students did search, arranged the in-
formation and delivered a presentation working as 
a team (instead of a boring professor drifting along 
the theme in his/her lecture). In this case I provoke 
some kind of competition between the teams, 
when students are listening to each other’s per-
formance with much greater interest than to a 
‘monotonous’ teacher. In this way we delegate 
much work and creativity (which is quite a power-
ful motivator with modern students!) to the stu-
dents, and try to cope with ‘the wind of change’.

Another strategy we practise is engaging stu-
dents in mock events (ME). Students majoring in 
translation studies are trained in the format of a 
mock event, e.g. mock conference on urgent is-
sues, such as raising children in split families, or 
drug addiction, or exercising team spirit in the 
teamwork, etc. They get involved in the ME held 
for trainee interpreters in their practical courses on 
oral/written translation of English and Russian texts 
on economics. In (Fomina, 2018) we study ME’s 
teaching effect and conclude that MEs help stu-
dents develop relevant communication skills rely-
ing on social setting analysis and proceeding to 
practising the suggested communication patterns 
as well as promoting their interpreting skills. In ad-
dition to students’ practising professionally rele-
vant skills, such as translation/interpretation, and 
preparing conference materials (conference portfo-
lio), MEs also facilitate active learning at the initial 
stages of preparatory work, providing a platform 
for synergy between different educational formats. 
Within the framework of this platform, the com-
petences mastered while preparing the conference 
portfolio (abstract proposal, conference pro-
gramme, etc.) offer added value for ME parti-
cipants (Fomina, 2018).

The ME framework combines a wide variety of 
practical activities to produce a tangible output. At 
the beginning of the term, student teams of 4 to 6 
are offered research issues (much debated and 

savvy’ (Herold & Fedor, 2008) involves (a) careful 
entry into the new suggested setting; (b) listening 
to and learning from those (students included) who 
have been there or been at it longer; (c) being en-
thusiastic, genuine and sincere about the changing 
circumstances; (d) obtaining support for what 
needs to be fixed; and (e) developing a credible 
plan for making a fix or improvement.

We do not reproduce here the full list the au-
thors suggested, though the idea is clear: the 
present-day educator must be open to and accept-
ing of the changes. The point is that it refers to 
general principles but does not offer a tangible 
tool arming us, educators, with the practical guide 
to be used in class. For example, today delivering 
lectures in the traditional way as a sage on stage 
makes little or no sense at all.

Why?
Students are not motivated enough as they are 

only too well aware of the fact that they can refer 
(and actually must be sent by the teacher) to 
abundant information resources at their disposal. 
The teachers’ responsibility here is to arm them 
with the routes, where to go and how to retrieve 
the data students need.

In the modern pragmatic world where we be-
long now, students are practically oriented; they 
demand practical skills and knowledge on which 
they expect to survive in their professional life. Do 
not give me fish teach me how to fish, as goes the 
old adage. One of the practical tools of change 
which we tested with our students is Project-Based 
Learning (PBL) (Suleimanova et al., 2018), directly 
relating to the discipline students are studying, in-
stead of the end-of-the-term exams – it is the 
strongest motivator for a student, as well as for 
educators.

PBL adds to the teambuilding, students learn to 
exercise team spirit, they solve a practical prob-
lem, learn how to manage the research data. Be-
sides, which is essential, they practise public 
speaking and fight the stage fright, not to mention 
achieving student satisfaction after an invariably 
successful presentation of the project. Pascal 
Finette (Finette, 2012) from Google says that we 
live in a culture of participation which combines 

technologies and networks that will in his opinion 
change the course of human history. It means that 
teambuilding nowadays is one of the priorities to 
be promoted in education.

Digital natives prefer to network simultaneously 
with others, process pictures, sounds, colours and 
video before texts; learn what is relevant, active, 
instantly useful and fun (Sheninger, 2014). Today’s 
kids are digital-born into a media-rich, networked 
world of infinite possibilities. But their digital life-
style is about more than just cool gadgets; it’s 
about engagement, self-directed learning, creativ-
ity and empowerment (Sheninger, 2014). What is 
essential is that educators are also immersed in 
this world. Whether we like it or not, we live in 
the digital-age renaissance and have to be in tune 
with the real world and go digital. Educators are 
learning, in line with one more new popular con-
cept of life-long learning, to be the catalysts for 
change and arm learners with much demanded 
digital-age research skills, and integrate powerful 
digital tools into classes.

Compare the concept of a digital learner with a 
traditional educator. Digital learners prefer: 

– to access information quickly from multiple 
media sources (vs a slow release of information 
from limited sources);

– parallel processing and multitasking (vs linear 
processing, single tasks or limited multitasking);

– random access to hyper-linked multimedia in-
formation (vs linearly, logically and sequentially 
provided information);

– to learn ‘just in time’ (vs ‘just in case’);
– instant gratification and immediate rewards 

(vs deferred gratification and delayed rewards);
– to network simultaneously with others (vs 

working independently before networking and in-
teracting with the team);

– processing pictures, sounds, colours and 
video before texts (vs processing texts before any-
thing else);

– learning that is relevant, active, instantly use-
ful and fun (vs traditional educators’ approach 
where they feel compelled to teach memorisation 
of the content in the curriculum guide) (Sheninger, 
2014).
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In other words, teamwork and being practical 
and fun are emphasised. We are expected to pre-
pare students for success in a world that is becom-
ing more dependent on technology, and the good 
side to it is that it transforms universities into vi-
brant learning communities.

4. STUDY AND RESULTS 
4.1. Promoting active learning 
Consider where and how the above advertised 

teaching/learning plans are implemented and to 
what effect in some sample templates.

 Take one few-shot learning tool that changes 
teaching practices – it is analytical interpretation – 
e.g. in teaching Theory of Linguistics (which is not 
the most ‘exciting’ discipline for sophomores), we 
offer students a potential research object, relating 
it to the linguistic paradigm we mean to introduce 
to the students in lectures – e.g. a cluster of syn-
onyms – and ask them to analyse the research 
route within the frame of different linguistic 
paradigms. It is actually a conventional ‘what if’ 
exercise applied in a new perspective. Students 
‘toy’ with a proposed research object in the cog-
nitive/semantic, discourse or theory of speech acts 
or psycholinguistic or sociolinguistic perspective, 
then they have to elaborate appropriate research 
routes. As a result, they know how to handle re-
search in a variety of linguistic schools and ap-
proaches and, if needed, they will be able to re-
trieve relevant data from different sources, to sup-

port their ideas. Besides, in this way they grow 
multidisciplinarily. I tried one more format and 
delegated delivering simple descriptive topics to 
students. They were asked to prepare team presen-
tations, and in this way we could ‘kill quite a few 
rabbits’. The students did search, arranged the in-
formation and delivered a presentation working as 
a team (instead of a boring professor drifting along 
the theme in his/her lecture). In this case I provoke 
some kind of competition between the teams, 
when students are listening to each other’s per-
formance with much greater interest than to a 
‘monotonous’ teacher. In this way we delegate 
much work and creativity (which is quite a power-
ful motivator with modern students!) to the stu-
dents, and try to cope with ‘the wind of change’.

Another strategy we practise is engaging stu-
dents in mock events (ME). Students majoring in 
translation studies are trained in the format of a 
mock event, e.g. mock conference on urgent is-
sues, such as raising children in split families, or 
drug addiction, or exercising team spirit in the 
teamwork, etc. They get involved in the ME held 
for trainee interpreters in their practical courses on 
oral/written translation of English and Russian texts 
on economics. In (Fomina, 2018) we study ME’s 
teaching effect and conclude that MEs help stu-
dents develop relevant communication skills rely-
ing on social setting analysis and proceeding to 
practising the suggested communication patterns 
as well as promoting their interpreting skills. In ad-
dition to students’ practising professionally rele-
vant skills, such as translation/interpretation, and 
preparing conference materials (conference portfo-
lio), MEs also facilitate active learning at the initial 
stages of preparatory work, providing a platform 
for synergy between different educational formats. 
Within the framework of this platform, the com-
petences mastered while preparing the conference 
portfolio (abstract proposal, conference pro-
gramme, etc.) offer added value for ME parti-
cipants (Fomina, 2018).

The ME framework combines a wide variety of 
practical activities to produce a tangible output. At 
the beginning of the term, student teams of 4 to 6 
are offered research issues (much debated and 

savvy’ (Herold & Fedor, 2008) involves (a) careful 
entry into the new suggested setting; (b) listening 
to and learning from those (students included) who 
have been there or been at it longer; (c) being en-
thusiastic, genuine and sincere about the changing 
circumstances; (d) obtaining support for what 
needs to be fixed; and (e) developing a credible 
plan for making a fix or improvement.

We do not reproduce here the full list the au-
thors suggested, though the idea is clear: the 
present-day educator must be open to and accept-
ing of the changes. The point is that it refers to 
general principles but does not offer a tangible 
tool arming us, educators, with the practical guide 
to be used in class. For example, today delivering 
lectures in the traditional way as a sage on stage 
makes little or no sense at all.

Why?
Students are not motivated enough as they are 

only too well aware of the fact that they can refer 
(and actually must be sent by the teacher) to 
abundant information resources at their disposal. 
The teachers’ responsibility here is to arm them 
with the routes, where to go and how to retrieve 
the data students need.

In the modern pragmatic world where we be-
long now, students are practically oriented; they 
demand practical skills and knowledge on which 
they expect to survive in their professional life. Do 
not give me fish teach me how to fish, as goes the 
old adage. One of the practical tools of change 
which we tested with our students is Project-Based 
Learning (PBL) (Suleimanova et al., 2018), directly 
relating to the discipline students are studying, in-
stead of the end-of-the-term exams – it is the 
strongest motivator for a student, as well as for 
educators.

PBL adds to the teambuilding, students learn to 
exercise team spirit, they solve a practical prob-
lem, learn how to manage the research data. Be-
sides, which is essential, they practise public 
speaking and fight the stage fright, not to mention 
achieving student satisfaction after an invariably 
successful presentation of the project. Pascal 
Finette (Finette, 2012) from Google says that we 
live in a culture of participation which combines 

technologies and networks that will in his opinion 
change the course of human history. It means that 
teambuilding nowadays is one of the priorities to 
be promoted in education.

Digital natives prefer to network simultaneously 
with others, process pictures, sounds, colours and 
video before texts; learn what is relevant, active, 
instantly useful and fun (Sheninger, 2014). Today’s 
kids are digital-born into a media-rich, networked 
world of infinite possibilities. But their digital life-
style is about more than just cool gadgets; it’s 
about engagement, self-directed learning, creativ-
ity and empowerment (Sheninger, 2014). What is 
essential is that educators are also immersed in 
this world. Whether we like it or not, we live in 
the digital-age renaissance and have to be in tune 
with the real world and go digital. Educators are 
learning, in line with one more new popular con-
cept of life-long learning, to be the catalysts for 
change and arm learners with much demanded 
digital-age research skills, and integrate powerful 
digital tools into classes.

Compare the concept of a digital learner with a 
traditional educator. Digital learners prefer: 

– to access information quickly from multiple 
media sources (vs a slow release of information 
from limited sources);

– parallel processing and multitasking (vs linear 
processing, single tasks or limited multitasking);

– random access to hyper-linked multimedia in-
formation (vs linearly, logically and sequentially 
provided information);

– to learn ‘just in time’ (vs ‘just in case’);
– instant gratification and immediate rewards 

(vs deferred gratification and delayed rewards);
– to network simultaneously with others (vs 

working independently before networking and in-
teracting with the team);

– processing pictures, sounds, colours and 
video before texts (vs processing texts before any-
thing else);

– learning that is relevant, active, instantly use-
ful and fun (vs traditional educators’ approach 
where they feel compelled to teach memorisation 
of the content in the curriculum guide) (Sheninger, 
2014).
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pressing macroeconomic or related issues, such as 
privacy on the Internet, information security, con-
sumer protection, digitalisation and technological 
change, etc.). Each team is asked to submit an ab-
stract proposal including information on all panel/
roundtable participants, i.e. the chair and dis-
cussants: name, assumed affiliation, paper title, 
and abstract.

An elected organising committee (2-3 students) 
‘publishes’ the programme of the event (see Fo-
mina, 2018) according to the standards recom-
mended for such documents.

The organising committee chair opens the ME 
with a greeting and proceeds to the conference 
programme.

As a team under the assumed roles of econom-
ists, political scientists, lawyers, columnists, blog-
gers, etc., students swap their opinions about the 
phenomena in question (e.g. domestic violence, 
native advertising, renewable resources, restricted 
Internet access, sustainable development, etc.) and 
suggest a problem-solving stratagem.

Practising simultaneous English-to-Russian in-
terpreting, real-time, is the key component. The 
conference venue is equipped with a booth for 
two interpreters, an individual audio conference 
system, a fixed projector and a large projection 
screen. The meeting table with an audio confer-
ence system (up to two languages) seats up to 20 
participants (the room capacity is up to 50 
people). Through the MC safe, low-risk experience 
students learn to work as a team, develop profes-
sionally relevant skills, and acquire hands-on ex-
perience both as conference participants and as 
organisers (Fomina, 2018).

A more advanced AL step is realised through in-
volving students in a real conference, where they 
are engaged in all kinds of activities. For example, 
Moscow City University hosted the 54th Interna-
tional Linguistic Colloquium in 2019, with more 
than 80 participants from 35 European countries, 
South Korea and Japan, and English and German 
as working languages. Students were involved in a 
variety of activities at all stages: they communicate 
with the participants in writing, preparing abstracts 
and programme of the conference; they work as 

translators/interpreters (chouchoutage for members 
of the administration body with zero command of 
foreign languages, consecutive translation of 
presentations and city tours, escort translation in 
cultural events such as a visit to the Kremlin Ballet 
Theatre, and when attending to the practical needs 
of the guests, e.g. relating to catering, visa support, 
printing the necessary materials the participants 
asked for, etc.); they take part in the colloquium as 
presenters of research results in the poster session, 
when a student shows the poster on the screen ac-
companying it with a brief account of the research 
results. The posters, full-size, were on display on 
the conference site, so that the participants could 
later come up to the authors for detailed explana-
tions. This format connects the topic to the author, 
thus making academic communication more fo-
cused. Besides, students organised and conducted 
panel interviews with educators from different 
countries, the interview agenda being suggested 
by the students.

The format used made students feel involved, 
motivated through understanding that they could 
take part in a long-term job with a tangible result, 
from the beginning to the successful end. When 
asked about the event afterwards, students repor-
ted that they enjoyed the activities and got invalu-
able practical experience they could rely on in 
their professional career. Besides improving trans-
lation and organisation skills, students raise their 
self-esteem as successful performance in a real im-
portant event promotes confidence. So, through 

this process students proceed from mock confer-
ences and activities towards engagement in real 
conferences.

The format of poster presentations we suggest is 
more likely to attract the attention of the audience, 
as the author first presents it (at the end of the 
plenary session) in front of the conference parti-
cipants with a one-minute speech and poster on 
the screen. Then s/he stands by the poster in the 
poster area at the designated time and can explain 
in detail the contents and the results obtained to 
those who approach him/her for explanation.

4.2. Applying digital tools in students’ research
As of today, cutting-edge digital technologies 

are an indispensable part of research in linguistics 
and other humanities. We cannot do without them 
as they offer infinite opportunities for research. We 
distinguish three types of digital engines (see 2.1. 
above and Suleimanova et al., 2020) applicable 
for research and search purposes. The algorithms 
are elaborated in many cases, though their full po-
tential needs detailed analysis.

Still, since the digital world is in many respects 
terra incognita at the moment and every minutest 
detail related to its use needs attending to, any 
problem we hit upon must be solved. Let us focus 
on one such issue. When dealing with the numer-
ous digital resources, which are increasing every 
day, the user is facing the problem of choice s/he 
has to make and hit upon the appropriate ones. 
The choice must be made after the assessment of 
the similar resources, which means that the stu-
dent has to be competent enough to be able to 
critically analyse the resources, taking into ac-
count many-faceted criteria. Translation majors, for 
example, are expected to operate available transla-
tion programmes, both computer operated and via 
telephone. That is why they have to make a well-
grounded choice.

To start with, the researcher studies the para-
meters specified in the description, i.e. the number 
of languages the resource employs, availability of 
free access, financial terms, etc. What is more re-
levant, however, is to test the system as regards its 
potential and the quality of translation. Doing this, 

the students learn to critically analyse the platform 
and make well-grounded choices. We can exem-
plify such testing and assessment by a practically-
oriented project (in the frame of the discipline, 1st 
year of the Masters’ studies in Translation, Re-
search Methodologies, 16 academic hours), which 
was meant to explore the potential of available 
digital services translation-wise, with the prospect 
of being used in a practical professional career.

Students were asked to look for available digital 
resources, test them on practical translations of the 
texts and compare the quality of the final transla-
tion product. To avoid experimental ambiguity the 
authors opted for the textbook on translation 
Grammatical Aspects of Translation (Suleimanova 
et al., 2011) where Russian-to-English translation 
problems were addressed. Accordingly, the au-
thors generated a sample of 58 utterances where 
Russian utterances containing lexical and gram-
matical constructions which are potentially chal-
lenging, translation-wise, were passed through 
Google Translate, Yandex, and Prompt translation 
services. Among these are the following construc-
tions:  

– semantically void de-verbal nouns as part of a 
Russian noun phrase (NP), used in different func-
tions; they are normally omitted in English (e.g. 
проведение реформы привело к росту преступ-
ности – the reforms led to higher crime rates);

– deverbal nouns in the NP denoting a dynamic 
change in the state of affairs (e.g. рост продолжи-
тельности жизни позволил – higher life expect-
ancy allowed);

– deverbal nouns in the NP denoting a dynamic 
change in the state of affairs, accompanied by an 
adjective denoting speed/quality, etc. (e.g. 
быстрый рост продолжительности жизни позво-
лил – fast growth of life expectancy allowed);

– deverbal nouns in the NP denoting a dynamic 
change in the state of affairs, accompanied by an 
NP specifying the quantitative parameters (e.g. 
рост уровня жизни на 5% позволил – a 5% growth 
of the living standard allowed);

– adverbial modifier of cause/reason, where the 
causative semantic component is reflected in the 
semantics of the predicate, while the adverbial 
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pressing macroeconomic or related issues, such as 
privacy on the Internet, information security, con-
sumer protection, digitalisation and technological 
change, etc.). Each team is asked to submit an ab-
stract proposal including information on all panel/
roundtable participants, i.e. the chair and dis-
cussants: name, assumed affiliation, paper title, 
and abstract.

An elected organising committee (2-3 students) 
‘publishes’ the programme of the event (see Fo-
mina, 2018) according to the standards recom-
mended for such documents.

The organising committee chair opens the ME 
with a greeting and proceeds to the conference 
programme.

As a team under the assumed roles of econom-
ists, political scientists, lawyers, columnists, blog-
gers, etc., students swap their opinions about the 
phenomena in question (e.g. domestic violence, 
native advertising, renewable resources, restricted 
Internet access, sustainable development, etc.) and 
suggest a problem-solving stratagem.

Practising simultaneous English-to-Russian in-
terpreting, real-time, is the key component. The 
conference venue is equipped with a booth for 
two interpreters, an individual audio conference 
system, a fixed projector and a large projection 
screen. The meeting table with an audio confer-
ence system (up to two languages) seats up to 20 
participants (the room capacity is up to 50 
people). Through the MC safe, low-risk experience 
students learn to work as a team, develop profes-
sionally relevant skills, and acquire hands-on ex-
perience both as conference participants and as 
organisers (Fomina, 2018).

A more advanced AL step is realised through in-
volving students in a real conference, where they 
are engaged in all kinds of activities. For example, 
Moscow City University hosted the 54th Interna-
tional Linguistic Colloquium in 2019, with more 
than 80 participants from 35 European countries, 
South Korea and Japan, and English and German 
as working languages. Students were involved in a 
variety of activities at all stages: they communicate 
with the participants in writing, preparing abstracts 
and programme of the conference; they work as 

translators/interpreters (chouchoutage for members 
of the administration body with zero command of 
foreign languages, consecutive translation of 
presentations and city tours, escort translation in 
cultural events such as a visit to the Kremlin Ballet 
Theatre, and when attending to the practical needs 
of the guests, e.g. relating to catering, visa support, 
printing the necessary materials the participants 
asked for, etc.); they take part in the colloquium as 
presenters of research results in the poster session, 
when a student shows the poster on the screen ac-
companying it with a brief account of the research 
results. The posters, full-size, were on display on 
the conference site, so that the participants could 
later come up to the authors for detailed explana-
tions. This format connects the topic to the author, 
thus making academic communication more fo-
cused. Besides, students organised and conducted 
panel interviews with educators from different 
countries, the interview agenda being suggested 
by the students.

The format used made students feel involved, 
motivated through understanding that they could 
take part in a long-term job with a tangible result, 
from the beginning to the successful end. When 
asked about the event afterwards, students repor-
ted that they enjoyed the activities and got invalu-
able practical experience they could rely on in 
their professional career. Besides improving trans-
lation and organisation skills, students raise their 
self-esteem as successful performance in a real im-
portant event promotes confidence. So, through 

this process students proceed from mock confer-
ences and activities towards engagement in real 
conferences.

The format of poster presentations we suggest is 
more likely to attract the attention of the audience, 
as the author first presents it (at the end of the 
plenary session) in front of the conference parti-
cipants with a one-minute speech and poster on 
the screen. Then s/he stands by the poster in the 
poster area at the designated time and can explain 
in detail the contents and the results obtained to 
those who approach him/her for explanation.

4.2. Applying digital tools in students’ research
As of today, cutting-edge digital technologies 

are an indispensable part of research in linguistics 
and other humanities. We cannot do without them 
as they offer infinite opportunities for research. We 
distinguish three types of digital engines (see 2.1. 
above and Suleimanova et al., 2020) applicable 
for research and search purposes. The algorithms 
are elaborated in many cases, though their full po-
tential needs detailed analysis.

Still, since the digital world is in many respects 
terra incognita at the moment and every minutest 
detail related to its use needs attending to, any 
problem we hit upon must be solved. Let us focus 
on one such issue. When dealing with the numer-
ous digital resources, which are increasing every 
day, the user is facing the problem of choice s/he 
has to make and hit upon the appropriate ones. 
The choice must be made after the assessment of 
the similar resources, which means that the stu-
dent has to be competent enough to be able to 
critically analyse the resources, taking into ac-
count many-faceted criteria. Translation majors, for 
example, are expected to operate available transla-
tion programmes, both computer operated and via 
telephone. That is why they have to make a well-
grounded choice.

To start with, the researcher studies the para-
meters specified in the description, i.e. the number 
of languages the resource employs, availability of 
free access, financial terms, etc. What is more re-
levant, however, is to test the system as regards its 
potential and the quality of translation. Doing this, 

the students learn to critically analyse the platform 
and make well-grounded choices. We can exem-
plify such testing and assessment by a practically-
oriented project (in the frame of the discipline, 1st 
year of the Masters’ studies in Translation, Re-
search Methodologies, 16 academic hours), which 
was meant to explore the potential of available 
digital services translation-wise, with the prospect 
of being used in a practical professional career.

Students were asked to look for available digital 
resources, test them on practical translations of the 
texts and compare the quality of the final transla-
tion product. To avoid experimental ambiguity the 
authors opted for the textbook on translation 
Grammatical Aspects of Translation (Suleimanova 
et al., 2011) where Russian-to-English translation 
problems were addressed. Accordingly, the au-
thors generated a sample of 58 utterances where 
Russian utterances containing lexical and gram-
matical constructions which are potentially chal-
lenging, translation-wise, were passed through 
Google Translate, Yandex, and Prompt translation 
services. Among these are the following construc-
tions:  

– semantically void de-verbal nouns as part of a 
Russian noun phrase (NP), used in different func-
tions; they are normally omitted in English (e.g. 
проведение реформы привело к росту преступ-
ности – the reforms led to higher crime rates);

– deverbal nouns in the NP denoting a dynamic 
change in the state of affairs (e.g. рост продолжи-
тельности жизни позволил – higher life expect-
ancy allowed);

– deverbal nouns in the NP denoting a dynamic 
change in the state of affairs, accompanied by an 
adjective denoting speed/quality, etc. (e.g. 
быстрый рост продолжительности жизни позво-
лил – fast growth of life expectancy allowed);

– deverbal nouns in the NP denoting a dynamic 
change in the state of affairs, accompanied by an 
NP specifying the quantitative parameters (e.g. 
рост уровня жизни на 5% позволил – a 5% growth 
of the living standard allowed);

– adverbial modifier of cause/reason, where the 
causative semantic component is reflected in the 
semantics of the predicate, while the adverbial 
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modifier is rendered as the subject of the English 
sentence (e.g. из-за снижения уровня жизни – 
lower living standards resulted in).

These constructions were rendered, structure-
wise, quite satisfactorily.

The research revealed that in many cases the 
machine translation either offered a word-for-word 
variant or failed to reflect the structural specifics of 
the original, cf.: Создание военных баз вокруг 
конфликтной территории может привести к – 
The creation of military bases around the conflict 
territory can lead to, though in many cases the 
word new is a better choice (New military bases 
around conflict zones can lead to); or in English-
to-Russian phrase in a flat matter-of-fact voice 
translated as плоским голосом / ровным сухим го-
лосом / ровным будничным while a better version 
is сухо и деловито, quite in line with the transla-
tion pattern English attributes – Russian adverbs. 
Cf. also if untreated, the disease translated as при 
отсутствии лечения in Prompt, against a better 
variant если болезнь не лечить, oна.

The results with reference to the constructions 
we chose featuring in Google 26 out of 58 (44%), 
Prompt – 25 out of 58, Yandex – 24 out of 58. As a 
result, Google translate proved our platform of 
choice, at least what concerns translating syntactic 
constructions.

5. DISCUSSION
The emerging digital-learner personality as a 

‘product’ of the digital era requires appropriate 
treatment from the learning/teaching perspective. 
Some of his/her specific features are already taken 
account of by educators in everyday practice, still 
some others remain untackled.

We do take advantage of the before-unimagin-
able opportunities the digital world offers.

Digital teaching is still an open research field 
and the researchers are expected to explore the 
exponentially growing learning/teaching and re-
search potential of digital technologies. One of the 
tasks is to develop search and research skills in 
students and teach them to find, critically analyse 
and apply available tools for solving the problem 
they face. Each of these operations needs investi-

gation and elaboration. We have to explore the full 
potential and every seemingly simple algorithm 
must be made public and discussed so that as an 
academic community we move step by step from 
innocent users to well-armed professionals, togeth-
er with our digital students.

We believe that combining conventional time-
tested techniques and methods with new digital 
tools will result in a synergetic effect and will 
make teaching/learning more efficient and enjoy-
able.

So, the concept of active learning (AL) implies 
becoming wider and more practical. The activities 
must be practically relevant and produce some 
tangible results. As the teaching profession is 
tasked with preparing students for success in a 
world that is becoming more demanding, AL is a 
reliable tool to rely on. One more positive side to 
it is that it transforms universities into vibrant 
learning communities. We have to admit, however, 
that AL is often seriously underestimated and even 
neglected. It needs more attention and discussion. 
We must be working towards a healthy symbiosis 
of conventional teaching strategies, reconsider 
them and combine with digital engines both in 
teaching and research.

6. CONCLUSION
Modern pedagogy emphasises priorities, such 

as accepting this ‘brave new world’ of digital en-
vironment and being open to fast changes in the 
world. Living, or rather surviving, in the digital am-

bience, and enjoying it, an individual has no 
choice except mastering, fostering and befriending 
digital tools of all kinds. Digital engines reshape 
research methodologies, as well as teaching/learn-
ing practices in higher school.

The practical teaching experience will benefit 
from the combination of conventional teaching, 
e.g. project-based learning, or few-shot learning in 
teaching theoretical disciplines, analytical argu-
mentation projects, adding considerations from a 
didactic perspective, such as mock events and real 
academic events. In addition, active involvement 
of digital platforms, such as search and research 
engines for solving research problems makes the 
educational process more effective, enjoyable and 
leads to brighter professional careers of the stu-
dents, not to mention the professional upgrade of 
the second party to the process – the educators, 
who also benefit from the combination. A special 
skill students master is the ability to critically ana-

lyse and assess the available digital resources, 
which are rapidly growing in number, and to hit 
on the most appropriate one for the task is a chal-
lenge.

What needs to be tested is the potential of a 
variety of other devices that are available on the 
educational digital market, for instance, text cor-
recting and editing, and some others, which could 
substantially facilitate acquiring professionally re-
levant skills and competences by the students and 
motivate them.
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modifier is rendered as the subject of the English 
sentence (e.g. из-за снижения уровня жизни – 
lower living standards resulted in).

These constructions were rendered, structure-
wise, quite satisfactorily.

The research revealed that in many cases the 
machine translation either offered a word-for-word 
variant or failed to reflect the structural specifics of 
the original, cf.: Создание военных баз вокруг 
конфликтной территории может привести к – 
The creation of military bases around the conflict 
territory can lead to, though in many cases the 
word new is a better choice (New military bases 
around conflict zones can lead to); or in English-
to-Russian phrase in a flat matter-of-fact voice 
translated as плоским голосом / ровным сухим го-
лосом / ровным будничным while a better version 
is сухо и деловито, quite in line with the transla-
tion pattern English attributes – Russian adverbs. 
Cf. also if untreated, the disease translated as при 
отсутствии лечения in Prompt, against a better 
variant если болезнь не лечить, oна.

The results with reference to the constructions 
we chose featuring in Google 26 out of 58 (44%), 
Prompt – 25 out of 58, Yandex – 24 out of 58. As a 
result, Google translate proved our platform of 
choice, at least what concerns translating syntactic 
constructions.

5. DISCUSSION
The emerging digital-learner personality as a 

‘product’ of the digital era requires appropriate 
treatment from the learning/teaching perspective. 
Some of his/her specific features are already taken 
account of by educators in everyday practice, still 
some others remain untackled.

We do take advantage of the before-unimagin-
able opportunities the digital world offers.

Digital teaching is still an open research field 
and the researchers are expected to explore the 
exponentially growing learning/teaching and re-
search potential of digital technologies. One of the 
tasks is to develop search and research skills in 
students and teach them to find, critically analyse 
and apply available tools for solving the problem 
they face. Each of these operations needs investi-

gation and elaboration. We have to explore the full 
potential and every seemingly simple algorithm 
must be made public and discussed so that as an 
academic community we move step by step from 
innocent users to well-armed professionals, togeth-
er with our digital students.

We believe that combining conventional time-
tested techniques and methods with new digital 
tools will result in a synergetic effect and will 
make teaching/learning more efficient and enjoy-
able.

So, the concept of active learning (AL) implies 
becoming wider and more practical. The activities 
must be practically relevant and produce some 
tangible results. As the teaching profession is 
tasked with preparing students for success in a 
world that is becoming more demanding, AL is a 
reliable tool to rely on. One more positive side to 
it is that it transforms universities into vibrant 
learning communities. We have to admit, however, 
that AL is often seriously underestimated and even 
neglected. It needs more attention and discussion. 
We must be working towards a healthy symbiosis 
of conventional teaching strategies, reconsider 
them and combine with digital engines both in 
teaching and research.

6. CONCLUSION
Modern pedagogy emphasises priorities, such 

as accepting this ‘brave new world’ of digital en-
vironment and being open to fast changes in the 
world. Living, or rather surviving, in the digital am-

bience, and enjoying it, an individual has no 
choice except mastering, fostering and befriending 
digital tools of all kinds. Digital engines reshape 
research methodologies, as well as teaching/learn-
ing practices in higher school.

The practical teaching experience will benefit 
from the combination of conventional teaching, 
e.g. project-based learning, or few-shot learning in 
teaching theoretical disciplines, analytical argu-
mentation projects, adding considerations from a 
didactic perspective, such as mock events and real 
academic events. In addition, active involvement 
of digital platforms, such as search and research 
engines for solving research problems makes the 
educational process more effective, enjoyable and 
leads to brighter professional careers of the stu-
dents, not to mention the professional upgrade of 
the second party to the process – the educators, 
who also benefit from the combination. A special 
skill students master is the ability to critically ana-

lyse and assess the available digital resources, 
which are rapidly growing in number, and to hit 
on the most appropriate one for the task is a chal-
lenge.

What needs to be tested is the potential of a 
variety of other devices that are available on the 
educational digital market, for instance, text cor-
recting and editing, and some others, which could 
substantially facilitate acquiring professionally re-
levant skills and competences by the students and 
motivate them.
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1. INTRODUCTION
In 2015, the seventeen Sustainable Develop-

ment Goals (SDGs) were adopted by all United 
Nations Member States at the UN Sustainable De-
velopment Summit in New York (SDG Knowledge 
Platform, 2015). It has to be emphasised that all 
these goals are interlinked and are not solely lim-

ited to the contexts of the so-called developing 
countries of the Global South. All nations should 
focus on an ecologically beneficial and environ-
mentally sustainable transformation of society. 
However, the Agenda 2030 for Sustainable Devel-
opment with its Sustainable Development Goals 
(No Poverty; Zero Hunger; Good Health and Well-
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