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‘We live in a world today where peace is un-
profitable’. So begins Gregory Hadley’s foreword 
to Peacebuilding in Language Education. Neverthe-
less, he goes on to say language teachers are in a 
special position to encourage the building of 
peace. Our job, he says, is not just to teach how 
the language works and help learners become pro-
ficient in its use but to teach in a way that fosters 
peacebuilding. ‘Few educators’, says Hadley, ‘have 
access as we do to students who come from a vari-
ety of countries and cultures. By teaching lan-
guages in ways that foster peace, we have the po-
tential to make helpful contributions that eventu-
ally will be felt around the world’.

That is what Peacebuilding in Language Educa-
tion sets out to do. Organised in five sections, it 
contains sixteen chapters focusing on teacher per-
sonal development, the role of peacebuilding in 
universities and classrooms and raising critical 
awareness, peace language and linguistics, and  
classroom activities for building peace awareness 
and commitment to interpersonal, intergroup, in-
tercultural, international and ecological peace.

As such, the book is valuable not just to lan-
guage teachers but to teacher trainers and academ-
ic staff in language schools, cultural institutes and 
universities around the world. It is a detailed well-
referenced read and teachers and researchers will 
find it a valuable resource.

What emerges immediately is that peacebuild-
ing is not just about political action but developing 
an attitude of mind in the classroom which allows 
participants, teachers and students to allow the 
building of good relations through respecting dif-
ferences in social and personal experience, nation-
ality, gender, politics and faith. Therefore, although 
it encompasses intergovernmental and NGO initi-
atives in peacebuilding as examples, it is much 
more about interpersonal psychology and how 
teachers can instil mutual respect in the groups 
they are teaching and raise their own and their stu-
dents’ inner harmony through teaching the target 
language.

Section 1, Language Education Responds to the 
Call for Peace, explains why teachers of languages 
are well placed to be peace awareness builders in 

90   Training, Language and Culture    Training, Language and Culture   91

Peacebuilding in language education: Innovations in 
theory and practice (a review)
Original work by Rebecca Oxford et al. (Eds.) published by Multilingual Matters 2020

Reviewed by Barry Tomalin

Barry Tomalin Glasgow Caledonian University London barrytomalin@aol.com
Received 16.11.2020 | Revised 29.11.2020 | Accepted 10.12.2020
Recommended citation format: Tomalin, B. (2020). Peacebuilding in language education: Innovations in theory and 
practice (a review). Training, Language and Culture, 4(4), 91-93. Doi: 10.22363/2521-442X-2020-4-4-91-93

This is an open access article distributed under the Creative Commons Attribution 4.0 International License 
which permits unrestricted use, distribution, and reproduction in any medium, provided the original work is 
properly cited (CC BY 4.0)

© Barry Tomalin 2020
This content is licensed under a Creative Commons Attribution 4.0 International License

Training, Language and Culture

Volume 4 Issue 4, 2020, pp. 91-93

doi: 10.22363/2521-442X-2020-4–4-91-93

rudn.tlcjournal.org

Kuznetsov, S. A. (Ed.). (2001). Bol’shoi tolkovyi slovar’ 
russkogo yazyka [The great explanatory dictio-
nary of the Russian language]. Saint Petersburg, 
Russia: Norint.

Lesnichkova, L. D. (2020, April 24-26). Dinamicheskie 
protsessy v obshchestvenno-politicheskoi leksike 
sovremennogo vengerskogo i bolgarskogo yazy-
kov [Dynamic processes in public political lexis 
of contemporary Hungarian and Bulgarian lan-
guages]. In Proceedings of Politika i Kul’tura: Pro-
stranstvo Igry International Research Conference 
(pp. 201-210). Budapest, Hungary: Dialogorum.

Levanova, T. V., Slozhenikina, Yu. V., & Rastygayev, A. V. 
(2020). Novoe v neologii: Tematicheskoe pole 
piar [New in neology: PR thematical field]. 
Moscow, Russia: Tandem.

Matras, Y. (2000). Back to motivations: Between 
discourse and grammar. Bilingualism: Language 
and Cognition, 3(2), 126-129. Doi: 10.1017/S136 
6728900310215

McCreary, D. R., & Dolezal, F. T. (1999). A study of 
dictionary use by ESL students in an American 
university. International Journal of Lexicography, 
12(2), 107-146. Doi: 10.1093/ijl/12.2.107

Radbil, T. B. (1998). Mifologiya yazyka Andreya Plato-
nova [Language mythology of Andrey Platonov]. 
Nizhny Novgorod: NGPU Press.

Radbil, T. B., & Ratsiburskaya, L. V. (2017). Slovoobra-
zovatel’nye innovatsii na baze zaimstvovannykh 
ehlementov v sovremennom russkom yazyke: 
Lingvokul’turologicheskii aspekt [Word-forma-
tion innovations based on borrowed elements in 
contemporary Russian Language: Linguoculturo-
logical aspect]. Mir Russkogo Slova, 2, 33-39.

Shatskaya, M. F. (2014). Sovremennye problemy 
russkogo yazyka [Contemporary problems of the 
Russian language]. Moscow, Russia: Flinta.

Shmeleva, T. V. (1993). Klyuchevye slova tekushchego 
momenta [Key words of the present moment]. 
Collegium, 1, 33-41.

Solopova, O. A. (2013). Kognitivno-diskursivnaya 
retrospektsiya: Issledovanie modelei budushche-
go v politicheskom diskurse [Cognitive-discursive 
retrospect: Studies of models of future in political 
discourse]. Chelyabinsk, Russia: SUSU Press.

Stenning, K., & Lambalgen, M. V. (2005). Semantic 
interpretation as computation in nonmonotonic 
logic: The real meaning of the suppression task. 
Cognitive Science, 29(6), 919-960.

Superanskaya, A. V., Podolskaya, N. V., & Vailyeva, N. V. 
(2009). Obshchaya terminologiya: Voprosy teorii 
[General terminology: Issues of theory]. Moscow, 
Russia: LIBROCOM.

Tikhonov, A. N. (2014). Novyi slovoobrazovatel’nyi 
slovar’ dlya vsekh, kto khochet by’' gramotnym 
[New word-formation dictionary of Russian lan-
guage for everyone who wishes to be literate]. 
Moscow, Russia: AST.

Tikhonova, S. A. (2012). Politicheskaya lingvistika [Poli-
tical linguistics]. Omsk, Russia: Omsk State Uni-
versity Publishing.

Turner, J. G. (2002). John Oldham on obscenity and 
libertine discourse: Unpublished verses from 
Bodleian MS Rawlinson Poet. 123. Notes and 
Queries, 49(3), 346-351.

Vasilyeva, E. V. (2017). Derivatsionnyi potentsial, ili 
slovoobrazovatel’nye vozmozhnosti slova: Prob-
lema opredeleniya termina [Derivational poten-
tial, or word-formation possibilities of a word: 
Problem of defining the term]. Nauchnyy Dialog, 
12, 21-34. Doi: 10.24224/2227-1295-2017-12- 
21-34

Vepreva, I. T. (2015, September 13-20). Ob aktual’noi 
lekseme ‘Krym-nash’ [On the relevant lexeme 
‘CrimeaIsOurs’]. In Proceedings of the 13th 
MAPRYAL Congress (pp. 31-35). Saint Petersburg, 
Russia: International Association of Teachers of 
Russian Language and Literature.

Vorobyeva, O. I. (2011). Politicheskaya lingvistika: 
Politicheskii yazyk kak sfera sotsial’noi kommuni-
katsii [Political linguistics: Political language as a 
sphere of social communication]. Moscow, 
Russia: IKAR.

Zaliznyak, A. A. (2009). Grammaticheskii slovar’ 
russkogo yazyka [Grammatical dictionary of the 
Russian language]. Moscow, Russia: AST-PRESS. 

Zemskaya, E. A. (2013). Sovremennyi russkii yazyk: 
Slovoobrazovanie [Contemporary Russian lan-
guage: Word formation]. Moscow, Russia: Flinta, 
Nauka. 

Zhanalina, L. K., & Ivanova, M. V. (2019, April 29 – 
May 3). Metalingvisticheskie i lingvisticheskie 
zametki o yazykovom soznanii [Metalinguistic 
and linguistic notes on language consciousness]. 
In Proceedings of the 14th MAPRYAL Congress 
(pp. 441-447). Saint Petersburg, Russia: Interna-
tional Association of Teachers of Russian Lan-
guage and Literature.

Training, Language and Culture

Volume 4 Issue 4, 2020, pp. 78-90

doi: 10.22363/2521-442X-2020-4-4-78-90

rudn.tlcjournal.org

mailto:barrytomalin@aol.com
https://doi.org/10.22363/2521-442X-2020-4-4-91-93
https://creativecommons.org/licenses/by/4.0
https://creativecommons.org/licenses/by/4.0
https://doi.org/10.22363/2521-442X-2020-4-4-91-93
http://rudn.tlcjournal.org
https://doi.org/10.1017/S1366728900310215
https://doi.org/10.1017/S1366728900310215
https://doi.org/10.1093/ijl/12.2.107
https://doi.org/10.24224/2227-1295-2017-12-21-34
https://doi.org/10.24224/2227-1295-2017-12-21-34
https://doi.org/10.22363/2521-442X-2020-4-4-78-90
http://rudn.tlcjournal.org


the classroom by focusing on the four compe-
tences of ethnocultural empathy, intercultural un-
derstanding, cognitive flexibility, and emotional 
regulation, and showing how these can be in-
cluded in teacher training courses. It also focuses 
on the fact that the communicating of peace is not 
just a matter of words but a matter of body lan-
guage and voice tone, the aim being to achieve a 
harmony which allows peace to flourish.

Section 2, Applying Peacebuilding for Inner, In-
terpersonal and Intergroup Peace, applies the no-
tion of peace-building to personal attitude and be-
haviour both in the classroom and in teacher train-
ing – how to help teacher trainers and trainees reg-
ulate their own psychology to stay calm and 
peaceful under the occasional stress of working 
with the target language in the classroom or train-
ing room. This psychological approach is suppor-
ted by practical activities trainers and teachers can 
use in person-to-person relationships as in teacher 
to student, but also between colleagues and 
between groups. One key area is discussed by 
Carmen Amerstorfer who explores a holistic teach-
ing approach called COOL (Cooperative Open 
Learning) and its use in an Austrian secondary 
school. One key element in peacebuilding is ac-
cepting and celebrating the fact that there are dif-
ferences in background, experience, personality 
and attitude in both teachers and students and in 
between classroom groups. Josephine Prado and 
her co-authors examine how this can contribute to 
peacebuilding. Their chapter, Seeking Connection 
through Difference, examines how groups can 

come to recognise differences as positive, not neg-
ative, a very important aspect as a common recog-
nition and valuing of difference can actually lead 
to greater unity.

 Section 3, Applying Peacebuilding for Intercul-
tural and International Peace, is one of the most 
valuable sections in addition to the detailed lesson 
plans presented in Section 5. Section 3 explores 
the role and potential of peacebuilding language 
in institutional settings including minority com-
munities, government institutions and universities.

In Chapter 8, Can Foreign Languages be Taught 
for Peace at US Government Institutes, James 
Bernhardt and his co-authors examine the work of 
the United States Foreign Service Institute (FSI) in 
training international students and professionals in 
foreign languages. In a fascinating example they 
describe how US and Russian cosmonauts work-
ing together on the Apollo-Soyuz Test Project in 
1975, the first joint Soviet-US space flight, cosmo-
nauts were taught English and Russian by US and 
Russian educators. This process has continued and 
is a significant contribution towards détente and 
effective cooperation. Summarising one of the five 
core principles in FSI teaching Bernhardt et al. 
write: ‘The FSI does not teach French (or any of 
the other 60+ languages in our course catalogue. 
Rather it teaches foreign affairs professionals how 
to use language, such as (French) in their jobs and 
in their lives’.

The notion of using language to focus on posi-
tive results is expanded by Michael Wei and Yalun 
Zhou in their chapter on International Faculty and 
International Students in Universities: Their Roles 
in Fostering peace across Languages and Cultures. 
Here the emphasis is on using language training to 
promote intercultural understanding through the 
encouragement of open dialogue and the analysis 
of critical incidents. The opportunity for open dia-
logue is taken up by Laura Mahaligappa and her 
co-authors in their chapter on working with mi-
grant minorities (Chapter 10). Stressing the import-
ance of Critical Language Awareness (CLA) and 
Critical Media Literacy (CML) they show how im-
portant it is to teach how language is used to ex-
press and convey bias. As well as analysing text for 

bias teachers can also encourage ‘counter-
storytelling’ narrative in the classroom, an oppor-
tunity for students from minority communities to 
reflect on and tell their stories of their own lives 
and their own experiences.

Section 4, Applying Peacebuilding through Posi-
tive Psychology, Peace Linguistics and Peace Lan-
guage, addresses the language of peace and hate 
and how to move from one to the other. A useful 
activity is to take what the authors call the Nega-
tive 3-H words (hate, hurt and harm), show how 
they operate as noun, verb and adjective (hateful, 
hurtful and harmful) and how they can be substi-
tuted by the Positive 3-H words (hope, help and 
harmony). In doing so the authors explain how to 
move from hate speech to empathy.

Section 5, the final section, focuses on peace 
building classroom activities, oriented towards all 
levels of education. Fifty-five activities are 
featured, some with page references to earlier 
chapters. Each activity describes its purpose, the 
language level and student age group it is most ap-
propriate for, the peace dimension it seeks to in-
voke, language focus, interaction type, materials 
and time needed, followed by a detailed lesson 
plan.

The last three activities focus on activities to en-
hance ecological peace and, as an example, activ-
ity 54 is called ‘Protect our oceans’. The activity is 
aimed at higher intermediate teenage and adult 
students and deals with plastic pollution and en-

vironmental protection. The materials are a short 
video about the Great Pacific Garbage Patch (avail-
able on a video sharing site). The teacher plays the 
video and gets the students to discuss what causes 
the pollution and in groups to suggest five con-
crete actions to reduce pollution. The teacher can 
help with language and pre-teach vocabulary 
needed. Each group looks at online news and arti-
cles and agrees on three actions to present to the 
class. Then the class comes together and each 
group share their key actions. Finally, the class dis-
cuss how protecting the environment might facili-
tate peace. The timing is estimated at 25-30 
minutes. I personally would estimate up to an hour 
and the activity might well extend over more than 
one class period but the basic lesson plan is sys-
tematically and well presented.

The chapter on classroom activities begins with 
a quote from Albert Einstein: ‘Peace cannot be 
kept by force; it can only be achieved by under-
standing’. After Covid-19 retreats and things begin 
to return to normal, maybe it is something we can 
all use if we aren’t already.

As can be seen, the activities are adaptable 
both to in-class and online teaching and the lesson 
plans alone are worth the price of the book. Over-
all, this is a very rich book addressing personal at-
titudes, theory and practice in a more open ap-
proach to language teaching and learning and a 
valuable addition to university, teacher training 
and teacher’s libraries.
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