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The study considers the innovative educational technology of micro-learning to demonstrate how micro-learning can be used as an effective strategy for
teaching a foreign language to adults in the system of additional education, at language courses of various types, in view of modern conditions and realities. The
scientific novelty of the study is an example of modelling an English lesson according to the basic principles of micro-learning technology: brevity, conciseness,
repeatability. The study has shown that micro-education contributes to increasing student activity and their involvement in the educational process. The study
concludes that thanks to micro-education, it is easier for students to see the productive result of their actions, which in turn increases their confidence in further
success. Moreover, it facilitates reflection, which is an integral part of any skill development. ‘Difficult’ tasks, on the contrary, may be inadequate to the level of
language competence and make learning goals unattainable, which can become a serious factor in demotivating adult learners. The implications of this study
extend beyond the immediate context of language education, pointing to the broader potential of micro-learning as a pedagogical tool for enhancing
engagement and confidence in adult learners. As educational institutions seek effective strategies in adapting to modern learning environments, the study
suggests that integrating micro-learning principles could offer a beneficial approach for optimising adult language acquisition and fortifying a positive and

reflective learning experience.
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1. INTRODUCTION

The 21st century is witnessing the emergence of new
forms of social communication, lifestyle, mentality and way of
thinking. The current society at large can be characterised as a
digital generation, since almost all spheres of human life and ac-
tivity take place both in real and virtual environments. The
growing informatisation of all spheres of human activity and the
complication of socio-economic realities form a new social order
and impose new requirements on education.

In recent years, the world pedagogical community has been
widely discussing the phenomenon of microlearning. In a gener-
al sense, microlearning is learning with the help of micro-content
or micro-tasks covering one idea or goal (Souza, 2014, p. 57). Re-
searchers look at microlearning differently: it is often associated

This is an open access article distributed under a Creative Commons Attribution-NonCommercial 4.0 International License (CC BY-NC 4.0), which allows its unre-
stricted use for non-commercial purposes, subject to attribution. The material can be shared/adapted for non-commercial purposes if you give appropriate credit,
provide a link to the license, and indicate if changes were made.

with digital didactics or a new stage in the development of mo-
bile learning (Avramenko, 2020; Bruk et al,, 2012; Souza, 2014).
A microlearning strategy can be implemented through small text
or multimedia content, infographics, learning management sys-
tems designed to meet the requirements for micro-content of
learning applications, mobile testing systems, social networks
and instant messengers.

As stated by psychologists, psycholinguists, educators and
andragogy experts, a partial transition of human activity into the
virtual space leads to changes in both the axiological and psycho-
logical spheres of life (Nikou & Economides, 2018). The charac-
teristics of a digital-generation student include (1) simultaneous
perception of heterogeneous elements and multitasking, (2)
fragmentary perception and clip-like thinking, and (3) attention

46 © Elena M. Slivnaya, Victoria A. Borisenko, Marina V. Samofalova 2023 | Licensed under a Creative Commons Attribution-NonCommercial 4.0 International License


mailto:emslivnaya@sfedu.ru
mailto:vaborisenko@sfedu.ru
mailto:mvsamofalova@sfedu.ru
https://doi.org/10.22363/2521-442X-2023-7-4-46-53
https://creativecommons.org/licenses/by-nc/4.0
https://creativecommons.org/licenses/by-nc/4.0

Micro-learning principles in teaching EFL in the structure of supplementary and further education: Andragogical aspect

deficit and priority of visual perception (Akrim, 2018). Modern
students of all ages demonstrate a special attitude to the method,
volume and speed of obtaining and processing information.
They expect that their epistemological needs will be satisfied im-
mediately, so modern education should be sufficient, but not re-
dundant, practice-oriented, and also significantly personalised
(Gallardo-Echenique et al., 2015; Efremova et al,, 2023).

Considering the aforementioned psychological characteris-
tics of the digital generation, teachers of various subjects and dis-
ciplines are implementing methodological strategies that include
micro-content, frequent repetition and visualisation. We posit
that the incorporation of microlearning methodologies has the
potential to significantly enhance and enrich the field of linguo-
didactics, particularly in non-linguistic universities where the in-
struction of foreign languages encounters numerous challenges.
These challenges often manifest in constraints such as limited
time dedicated to language instruction, lower language proficien-
cy levels among students, and a pervasive lack of motivation. By
embracing microlearning, educators in these non-linguistic con-
texts can overcome these obstacles by delivering concise, target-
ed language lessons that fit seamlessly into busy academic sched-
ules. Thus, microlearning’s emphasis on brevity and focused con-
tent aligns with the time constraints faced in non-linguistic acad-
emic settings, allowing for the integration of language learning
without disrupting the primary academic curriculum. Addition-
ally, its adaptability enables educators to tailor content to the
specific needs and proficiency levels of individual students, ad-
dressing the challenge of varying language competencies within
a diverse student body. Furthermore, in the face of motivational
hurdles commonly experienced in non-linguistic disciplines, mi-
crolearning provides bite-sized, achievable language goals that
can instil a sense of accomplishment. By breaking down lan-
guage learning into manageable segments, microlearning can
boost motivation and interest, creating a positive attitude toward
language acquisition even among students who might otherwise
find traditional language instruction daunting. That being said,
we contend that microlearning, with its tailored, time-efficient,
and motivational features, stands as a promising solution to en-
hance linguodidactics in non-linguistic universities, contributing
to more effective foreign language education in challenging acad-
emic environments.

This paper will describe the main principles of building a
lesson in a foreign language from the point of view of the con-
cept of microlearning within the framework of the andragogical
aspect for students studying English in the system of additional,
non-core education as an additional tool to the main profession,
as well as for career opportunities, for using the language for per-
sonal purposes, and even just for fun. As a rule, these students
are very overloaded with daily information content, various
work or personal matters, and due to their employment, the ‘lit-
tle but regular’ format is perfect for them.

The microcontent under study are words containing the se-
mantic component SELF. This focus on microlearning, encapsu-
lated in the semantic theme of SELF, aligns with the broader goal
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of streamlining language acquisition. The investigation into these
microcontents with a specific semantic component aims to un-
cover the ways in which the incorporation of such linguistic ele-
ments can enhance the overall language learning experience
within the specified educational context.

The decision to centre our focus on the semantic compo-
nent SELF within the concept of microlearning stems from a de-
liberate effort to articulate the main principles of constructing
foreign language lessons within the framework of andragogy.
Specifically, we aim to address the unique needs of students
studying English in the context of additional, non-core education
— individuals who pursue language learning not only as a supple-
mentary tool for their main profession but also for career ad-
vancement, personal enrichment, and recreational purposes.
Given the considerable demands on these learners, who often
contend with information overload, professional commitments,
and personal responsibilities, the flittle but regular’ format inher-
ent in microlearning proves to be an ideal fit for their hectic
lifestyles.

The semantic theme of SELF serves as a focal point for our
investigation into microcontent. By looking into words contain-
ing the semantic component SELF, we intend to explore the
ways in which this specific linguistic element can be harnessed
to optimise the language learning process. This strategic focus
aligns with our broader objective of streamlining language acqui-
sition, taking into account the specific needs and preferences of
the target audience.

2. MATERIAL AND METHODS

The study comprised thirty first-year students enrolled in a
university-based additional education programme, demonstrat-
ing language proficiency at the A2-B1 level The instructional
approach involved 60-minute classes held three times a week,
with a specific format organised into internally segmented 20-
minute periods. This segmentation is deliberate, aligning with
adult neurophysiology principles, where the average maximum
attention span for adults is around 18 minutes. Beyond this time-
frame, activities are relegated to preparatory or concluding back-
grounds. This design is informed by the understanding that
smaller information chunks are more effectively absorbed,
whereas excessive data results in cognitive overload (Gr-
ishechko, 2023), diminishing interaction and hindering the
learning process (Mohammed et al, 2018; Malyuga &
McCarthy, 2021). Furthermore, considering the increasing chal-
lenges of managing attention in an age of heightened digitalisa-
tion, microlearning serves not only as an effective educational
strategy but also as a therapeutic technique, consistently refresh-
ing attention throughout the lesson.

Moreover, the choice of this approach considers not only
the cognitive aspects of learning but also acknowledges the
evolving challenges of attention management in a digitally satu-
rated environment. In recognising attention as a valuable and
scarce resource, the microlearning strategy serves dual roles, not
only as an effective educational tool but also as a therapeutic
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technique, offering regular attention-refreshing intervals to aid
in maintaining focus and engagement during the learning ses-
sions. This holistic approach underscores the intentionality and
adaptability of the methodology, catering to the unique needs of
adult learners in the context of additional language education.

3. THEORETICAL BACKGROUND

There are many disparate definitions around
‘microlearning’ as a term, and researchers do not always manage
to come to a consensus. Most often, opinions differ in two as-
pects — lesson duration and material volume. Scholars concur on
one thing: microlearning is a short learning session with a clear
goal and a small portion of practical content, organised on a regu-
lar basis (Dolasinski & Reynolds, 2020; Sibul et al,, 2020). The
basic principle of microlearning requires brevity, frequent regu-
larity, and conciseness. Brevity and conciseness make it possible
to be in full attention, and the regularity — purely physiologically
— makes it the new habitual. With this approach, the entire neu-
rosystem is launched in a natural way (Akopova, 2023).

The Internet media space offers many resources on the
style of micro or mini: mini-lessons, mini-videos, mini-texts and
mini-tests. Most of them, however, do not fit the principles of mi-
crolearning. The main criterion of the microformat is a clear edu-
cational mini-content — the most important thing that the stu-
dent must remember and work out in class. Just a short lesson
without a clear highlight of the main thing, or a short video (6
minutes) but with 25 words, or a short text without a clear mi-
cro-task is just reduced time or reduced volume.

The main question of microlearning and the main method-
ological decision of a teacher working based on this approach
will always be related to the ‘compression’ of language content:
how little, and how little will be enough for a particular lesson
with its time limit.

Compression occurs in the following areas: reducing the list
of lexical units (micro-list up to +/—5 words), reducing the length
of text content (micro-texts up to +/— 200 words), reducing the
length of the exercise (micro-exercises +/— 6 sentences or ques-
tions), reducing grammar rules (down to 1-2), and reducing the
duration of audio and video content (recording up to +/- 3 min-
utes). These compression strategies not only facilitate a more di-
gestible and learner-friendly experience but also emphasise the
strategic selection and prioritisation of linguistic elements to en-
hance comprehension and retention (Karasik, 2023).

This ‘briefness’ is due to the ‘briefness’ of the focus of atten-
tion of modern students: regardless of age, it is increasingly diffi-
cult for a person to keep a long focus. While struggling with this
appears practically useless, a much more effective perspective
would be to learn how to work within this ‘brevity’. For exam-
ple, in one of the lessons (60 minutes) with a group of students
of five people (45+), we study one word reason from different
angles: as a countable and uncountable noun; with the preposi-
tion for and in the construction with the infinitive, as well as in
idiomatic expressions. An illustrative educational material is
something like this: There is a reason for every important thing

48 Training, Language and Culture

doi: 10.22363/2521-442X-2023-7-1-16-53

that happens. Who would have a reason to make her cry? He
had every reason to be upset. He doesn't trust me. With good
reason. for some reason (or other); no rhyme or reason.

As a result, students easily memorise two main meanings of
a new unit, two grammatical categories and two sentence forms,
two idioms. Such micro-content helps to (1) dispense educational
material in the style of short and sweet, (2) avoid overloading
students with material that they will not work through due to
natural neurophysiology, (3) manage attention, (4) gradually de-
velop the skill, and (5) hone in on the core semantic structures,
allowing students to discern and internalise the semantic compo-
nents of two main meanings per new unit, comprehend the se-
mantic distinctions within two grammatical categories and sen-
tence forms, and appreciate the semantic richness encapsulated
in two idioms (Voevoda, 2020; Hfebackovd, 2019; Gribanova &
Gaidukova, 2019).

The concern among educators about the potential fragmen-
tation and lack of systematicity in microlearning is a valid consid-
eration. Traditionally, teaching methods, such as communicative
techniques based on comprehensive learning kits, often empha-
sise establishing connections between thematic blocks, integrat-
ing various lexical and grammatical sections to create a cohesive
learning experience. In contrast, microlearning operates on a dif-
ferent principle where consistency is derived from the deliberate
development of a specific skill. This consistency is nurtured
through regular, frequent engagements and a carefully struc-
tured learning process.

Contrary to initial impressions, the fragmentation inherent
in microlearning does not equate to a simplification of method-
ological strategies; rather, it introduces a layer of complexity.
This complexity arises from the intentional integration of diverse
methods, approaches, and techniques to ensure a holistic and in-
terconnected educational experience. Scholars like Lee et al.
(2021) highlight that the micro-content, or ‘micronutrients’, stu-
dents consume are intricately woven into the macrostructure,
forming a carefully planned instructional framework designed
by the teacher.

In essence, while traditional teaching methods often rely on
thematic coherence and broad connectivity between linguistic
elements, microlearning thrives on the intentional compartmen-
talisation of content to deliver precise, targeted learning experi-
ences. This deliberate fragmentation aims to address specific
skills or language components systematically, allowing students
to build proficiency in a more focused manner (Burrini, 2022).
This shift from a macro-level interconnectedness to micro-level
granularity requires a shift in pedagogical mindset, emphasising
the synergies within the carefully orchestrated microlearning
structure. The teacher’s role becomes central in planning and ex-
ecuting the integration of these micronutrients into the broader
macrostructure, ensuring a comprehensive and effective learning
trajectory for the students.

Microlearning draws from diverse sources to create engag-
ing and relevant educational content tailored to the dynamic
needs of modern learners. Traditional teaching materials serve as
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‘In essence, while traditional teaching methods often
rely on thematic coherence and broad connectivity
between linguistic elements, microlearning thrives on
the intentional compartmentalisation of content to
deliver precise, targeted learning experiences. This
deliberate fragmentation aims to address specific skills
or language components systematically, allowing
students to build proficiency in a more focused manner’

foundational resources, providing structured content aligned
with curriculum goals. Complementing these materials, a rich ar-
ray of online resources, including platforms like YouTube, TED
Talks, Breaking News English, and Engvid, caters to students’
preferences. Leveraging such platforms not only aligns with con-
temporary learning styles but also exposes students to authentic
language use in real-world contexts, enhancing their language
acquisition experience.

Authentic resources, such as blogs, online magazines, news-
papers, films, and songs, further enrich microlearning content by
offering a glimpse into the cultural contexts and current linguis-
tic trends of the target language. This exposure goes beyond
textbook scenarios, immersing learners in the evolving and au-
thentic language landscape. Additionally, incorporating timely
and contextually relevant buzzwords, such as ‘social-distancing’,
‘self-isolation’, ‘lockdown’, ‘telework’, and ‘predator-free’, ensures
that students engage with vocabulary and grammatical struc-
tures reflecting the contemporary linguistic realities of the lan-
guage area. This intentional inclusion not only substantially aids
in natural memorisation but also effectively activates these lin-
guistic elements within the broader language framework (Al-
sharhani et al, 2023).

A noteworthy aspect of microlearning content formation is
the consideration of words from the student’s personal discourse
in their native language. Recognising that students often use cer-
tain expressions automatically in their daily conversations, in-
structors can strategically incorporate these familiar phrases into
microlearning lessons (Lebedeva & Novikova, 2023). For in-
stance, if a student frequently uses the phrase ‘not bad, it can get
worse’, the inclusion of 2-3 expressions with similar semantics
becomes a valuable pedagogical strategy. This personalised ap-
proach accentuates vocabulary that is closer to the student’s lin-
guistic comfort zone, significantly increasing the likelihood of
successful memorisation.

Crucially, microlearning empowers students by granting
them the autonomy to choose content that aligns with their in-
terests and preferences. This element of choice not only en-
hances student involvement but also contributes to more effec-
tive memorisation as learners are more likely to engage with
content that resonates with their individual learning styles and
interests. In essence, microlearning’s flexibility and adaptability,
coupled with a diverse array of content sources, create a dynam-
ic and student-centred language learning experience.
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The next step in lesson planning is to establish the compe-
tency or skill to be trained in class. Microlearning works great
with mono-lessons that focus on practising a specific skill, or
lessons that train a maximum of two skills, such as reading and
speaking, speaking and listening, listening and writing. Then
there is a selection of language units, grammatical material, and a
determination of what will be the main thing in the lesson and
what will be background, for example, the word reason is the
main one, and its synonym objective is background. The main
word goes to the active vocabulary, and the background — to the
passive vocabulary. This is the natural process of in human neu-
rophysiology.

4. PRACTICAL APPLICATION

4.1. How are exercises and various forms of activity or-
ganised in the classroom?

Within the proposed instructional approach, we integrate
standard exercise types rooted in the communicative methodolo-
gy framework. The distinguishing feature lies in our deliberate
focus on tailoring these exercises to specific skills designated for
each lesson, incorporating carefully chosen educational microma-
terial into the practice. This adaptation aligns with the principles
of microlearning, aiming to avoid overwhelming lessons with a
multitude of exercise formats and activities. For adult students,
maintaining a connection with the core learning objectives is
crucial, as excessive variety may lead and most often does lead
to a loss of focus on the essential elements, significantly diminish-
ing the educational impact while potentially heightening the en-
tertainment aspect.

This section looks into the structure of a microlearning-ori-
ented lesson designed for our target audience, considering indi-
viduals aged 35 and above from diverse professional back-
grounds. The lesson spans 60 minutes and occurs three times a
week, accommodating the schedules and preferences of adult
learners. The programme is specifically tailored to levels A2-B1,
focusing on refining basic communication skills in everyday situ-
ations of interpersonal interaction.

The microcontent chosen for this lesson revolves around
words containing the semantic component SELF, providing a
thematic coherence that enhances contextual understanding.
The following microtasks are crafted to scaffold the learning
process.

1. Update and repeat the vocabulary of previous lessons.
Commencing with a review of prior lessons, this task ensures
that learners revisit and reinforce previously acquired vocabu-
lary, fuelling retention and continuity.

2. Get acquainted with the semantic component SELF and
its range of use. Learners study the semantic implications of the
chosen component, expanding their understanding of its usage
across various contexts.

3. Create a joint list of words containing the semantic com-
ponent SELF. Students collectively generate a list of words incor-
porating the semantic component SELF, encouraging collabora-
tive learning and shared exploration of the language.
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4. Conduct a conscious (focused) work with a mistake. Each
student is assigned a ‘yellow card’ with a specific ‘favourite mis-
take’ to address during the lesson autonomously. This approach
promotes a heightened awareness of individual errors to support
self-correction without direct teacher intervention.

The primary skill targeted in this microlearning lesson is
speaking, emphasising the development of the ability to con-
sciously control one’s mistakes. This strategic focus aligns with
the overarching goal of boosting communication skills in practi-
cal, everyday scenarios. Importantly, the type of homework as-
signed is tailored to the time constraints of adult learners, cen-
tring on the repetition of entries in a language diary. This diary
serves as a personalised tool for reinforcement and reflection and
enables students to consolidate their learning in a manageable
and sustainable manner.

The proposed microlearning approach carefully balances
content, tasks, and skill development to cater to the specific
needs and preferences of adult learners while maintaining a fo-
cus on effective language acquisition and application in real-
world contexts.

4.2. Lesson procedure

1. Short talk (about 20 minutes).

In the initial phase of the lesson, a purposeful greeting sets
the stage for a structured exploration of the semantic component
SELF. The teacher initiates the interaction by prompting each
participant to introduce themselves, emphasising the incorpora-
tion of words enriched with the semantic component SELF. Ex-
amples such as self-employed, self-confident, self-driven, and self-
motivated are employed to encourage a thematic coherence in
self-presentations. This intentional linguistic choice serves to
break the ice and instil a focused awareness of the targeted se-
mantic element.

As the students engage in self-introductions, the teacher as-
sumes the role of an observer, monitoring their reactions to one
another’s speeches. This observant stance allows the instructor
to gauge the assimilation of the semantic component within the
conversational context.

Following the individual introductions, the teacher transi-
tions the interaction to a dynamic phase by encouraging students
to pose questions based on the information gleaned from their
peers. This interactive exchange substantially reinforces effec-
tive communication skills and further prompts students to en-
gage with the targeted semantic component in the context of
real-time conversation.

Simultaneously, the teacher participates in the dialogue by
formulating questions that extend the thematic exploration.
Questions revolving around terms like self-help industry, self-
presentation, self-training, self-esteem, self-evaluation, and self-
control are incorporated to add depth to the conversation. In cas-
es where a term’s meaning is not entirely clear, the teacher pro-
vides explanatory comments to ensure a comprehensive under-
standing among the students and build an environment of collab-
orative learning.
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Having facilitated this conversation, the teacher transitions
to the instructional phase by informing the students that the fo-
cus of the lesson is the semantic component SELF. This deliber-
ate revelation serves as a contextual bridge that aligns the pre-
ceding conversational exploration with the structured thematic
work planned for the rest of the lesson.

2. Acquaintance with the semantic component SELF and its
range of use (about 20 minutes).

Building upon the foundation laid in the initial phase, the
lesson progresses with the exploration of the semantic compo-
nent SELF, spanning approximately 20 minutes. The teacher
elucidates that English boasts an array of words containing the
semantic essence of SELF, aligning with the Russian term cam.
This linguistic correspondence emphasises the importance of
comprehension over direct translation.

To exemplify the expansive reach of SELF, the teacher
presents a selection of English words resonating with the seman-
tic component, juxtaposing them with their Russian equivalent,
cam. This analysis exposes the subtleties of language and the var-
ied contextual aspects encapsulated in each term. Examples such
as selfie, self-made, self-help, self-drive, self-care, self-control, and
self-checking are highlighted, infusing the lesson with practical,
real-world applications.

Following this introduction, the lesson takes a reflective
turn as the teacher engages students in identifying English
words with the semantic component SELF that may have coun-
terparts in their native language. This exercise reinforces linguis-
tic connections and encourages students to recognise the seman-
tic richness embedded in their linguistic repertoire. The teacher,
further enhancing linguistic engagement, demonstrates a curated
collection of words containing SELF from previous lessons. This
approach breathes new life into familiar vocabulary creating a
sense of continuity and familiarity.

The exploration continues with an associative exercise
prompting students to conjure English words linked to both posi-
tive (‘+') and negative (‘—) contexts when SELF is invoked. This
exercise serves as a catalyst for the revival of past micro-con-
tents and stimulates the retrieval of learned vocabulary in varied
contextual dimensions. Words such as autonomy, motivation, in-
dependence, responsibility (in the positive context), and selfish-
ness, narcissism (in the negative context) prompt a dual explo-
ration of the semantic spectrum.

In a personalised twist, students are encouraged to select a
favourite and an unloved word containing SELF. This deliberate
choice not only taps into individual preferences but also serves
as a means of updating and personalising the discussed vocabu-
lary for spontaneous conversation in subsequent lessons.

To fortify understanding, the teacher culminates this phase
by presenting a series of sentences (4-6 pieces) crafted to high-
light fluency in comprehending words with SELF in context.
These sentences, ranging from the self-taught amateur psycholo-
gist to the self-centred individual, offer glimpses into the ap-
plications of the semantic component SELF, further anchoring its
use within the linguistic landscape of the lesson.
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3. Final practice of the semantic component SELF in speech
(about 20 minutes).

In the culminating phase of the lesson, lasting around 20
minutes, students engage in a final practice session, solidifying
their understanding of the semantic component SELF through
active speech. The teacher orchestrates this segment by posing a
series of questions, integrating words embodying the semantic
essence of SELF, with a particular emphasis on the term self-
taught. This interactive dialogue encompasses various contexts,
ensuring a comprehensive exploration of the semantics associat-
ed with the chosen words. The focal point on self-taught
prompts a range of thought-provoking questions that invite stu-
dents to reflect on individual opinions. Sample questions include:
‘Can we effectively learn languages through self-study?’ “What
criticisms or challenges do self-help books pose?” ‘Have you ever
grappled with self-doubt?” ‘How do self-driving cars ensure safe-
ty? and ‘Do you consider yourself a self-driven person? These
questions are designed to elicit diverse responses, encouraging
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students to articulate their thoughts, experiences, and perspec-
tives. The inclusion of the word self-taught not only refines lin-
guistic proficiency but also lays the foundation for a deeper ex-
ploration of the broader implications associated with autonomy
and individual-driven learning. Through this conversational ex-
ercise, students actively apply the semantic component SELF in
context, honing their ability to integrate these terms into coher-
ent and meaningful speech. The teacher’s role in this phase tran-
scends that of an instructor, evolving into a facilitator of mean-
ingful discourse that empowers students to navigate linguistic
complexities with confidence. As the lesson concludes with this
final practice session, students leave with a heightened aware-
ness of the semantic component SELF and its applications in real-
world language usage. This engagement serves as a capstone to
the lesson that reinforces the thematic focus on SELF and pro-
vides students with a practical foundation for continued lan-
guage exploration and mastery. As a result, the outline of the les-
son is built from and around one semantic component (Table 1).

Table 1
Outline of lesson procedure
STAGE ACTIVITIES DURATION DESCRIPTION
Short Talk Greeting and introduction, self- Approx. 20 min Teacher observes reactions, prompts questions,
introductions with words containing and participates in the dynamic conversation
SELF focusing on SELE
Acquaintance with SELF Expanding semantic understanding, Approx. 20 min Teacher emphasises English words with SELF,

identifying words with SELF, associative
exercise, selection of favourite and
unloved words, fluency sentences

explores positive/negative contexts, and
encourages student selection of words.
Sentences demonstrate fluency with SELF in
context.

Final Practice Active speech engagement, answering

questions with SELF

Approx. 20 min Students engage in final practice, answering
questions with words embodying SELF,
focusing on self-taught. Teacher facilitates
meaningful discourse, empowering students in

linguistic complexities.

5. DISCUSSION

The aim of this study was to investigate the efficacy of inte-
grating microlearning principles into the andragogical frame-
work for teaching English as a foreign language in supplemen-
tary education. The study specifically focused on adult learners
enrolled in a university-based additional education programme,
with language proficiency at the A2-B1 level. The instructional
approach centred around 60-minute classes held three times a
week, employing internally segmented 20-minute periods to
align with adult neurophysiology principles.

The integration of microlearning principles in the instruc-
tional approach was grounded in the recognition of the digital
generation’s cognitive characteristics, emphasising simultaneous

perception, clip-like thinking, and attention deficit. By adopting a
deliberate segmentation of the lesson, the study sought to ad-
dress the limited attention span of adults, aiming to enhance in-
formation absorption while preventing cognitive overload.

The practical application of microlearning principles in-
volved a carefully structured lesson plan. The microcontent cho-
sen for the lesson focused on words containing the semantic
component SELF, providing thematic coherence and contextual
understanding. Microtasks, such as updating and repeating vo-
cabulary, acquainting learners with the semantic component
SELF, creating a joint list of relevant words, and conducting con-
scious work with mistakes, were designed to align with mi-
crolearning principles.
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The lesson structure was designed to cater to the unique
needs of adult learners, aged 35 and above, from diverse profes-
sional backgrounds. The incorporation of microtasks facilitated a
balance between content, tasks, and skill development to ensure
that the educational impact was not compromised by excessive
variety. This deliberate choice acknowledged the importance of
maintaining a connection with core learning objectives, prevent-
ing a potential loss of focus on essential elements, and, crucially,
avoiding a disproportionate emphasis on entertainment over ed-
ucational outcomes.

The lesson procedure followed a coherent progression,
starting with a short talk that incorporated self-introductions en-
riched with the semantic component SELF. This introductory
phase not only broke the ice but also set the thematic tone for
the lesson. The subsequent phases involved a detailed explo-
ration of the semantic component SELF, including an examina-
tion of its range of use, collaborative word generation, and con-
scious work with individual mistakes. The chosen semantic
theme, SELF, served as the central thread integrated throughout
the lesson to afford a unified focus for the microlearning experi-
ence.

The study embraced andragogical principles by acknowl-
edging the diverse professional backgrounds and preferences of
adult learners. The lesson’s flexibility, accommodating the sched-
ules of busy adults, was evident in its three-times-a-week fre-
quency. The tailored approach to levels A2-Bl ensured rele-
vance to the participants’ language proficiency, focusing on refin-
ing basic communication skills in everyday situations.

Furthermore, the choice of microcontent with the semantic
component SELF was strategic in catering to the linguistic needs
and preferences of the target audience. The thematic coherence
facilitated contextual understanding and linguistic engagement,
aligning with andragogical tenets that emphasise relevance and
immediate applicability.

The study’s findings have several implications for language
education in supplementary settings. The successful application
of microlearning principles suggests that this approach can ame-
liorate the language learning experience for adults, especially in
non-linguistic universities. The deliberate focus on brevity, repe-
tition, and thematic coherence addresses the challenges posed by
limited time, lower language proficiency levels, and potential de-
motivation commonly encountered in non-linguistic disciplines.

The results also highlight the adaptability of microlearning
in managing attention effectively, making it not only an educa-
tional strategy but also a therapeutic technique. This dual role
positions microlearning as a valuable tool for adult learners navi-
gating a digitally saturated environment.

However, further research is warranted to explore the
long-term effects of microlearning in language acquisition and its
applicability across different proficiency levels. Additionally, in-
vestigating the transferability of microlearning principles to oth-
er language components and exploring variations in thematic co-
herence could provide a more comprehensive understanding of
the approach’s potential.
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5. CONCLUSION

The study aimed to address the contemporary challenges
posed by the digital generation’s cognitive characteristics, seek-
ing to enhance the language learning experience for adult learn-
ers enrolled in a university-based additional education pro-
gramme. The study’s primary findings pointed to the unambigu-
ous effectiveness of microlearning principles in catering to the
unique needs and characteristics of adult learners. The deliber-
ate segmentation of lessons, focusing expressly on brevity, repe-
tition, and thematic coherence, aligned with the universally de-
fined cognitive characteristics of the digital generation. The cho-
sen semantic theme of SELF provided a vectored unified focus,
fostering contextual understanding and linguistic engagement
among participants involved.

Notably, the research distinctively demonstrated that the
incorporation of microlearning principles palpably contributed
to increased student activity and engagement in the language
learning process. The emphasis on conscious error analysis ses-
sions, collaborative word generation, and contextual exploration
of the semantic component SELF facilitated a holistic language
learning experience. The study’s results suggested that mi-
crolearning, with its tailored, time-efficient, and motivational fea-
tures, stands as a promising solution for enhancing linguodidac-
tics in non-linguistic universities, addressing widely persistent
constraints such as limited time, lower language proficiency lev-
els, and motivational hurdles.

The successful application of microlearning principles sug-
gests that this pedagogical approach holds promise in adapting to
modern learning environments. The findings imply that mi-
crolearning can be a beneficial tool for optimising adult language
acquisition, offering a flexible and effective strategy for address-
ing the challenges faced in supplementary and further education.
The adaptability of microlearning to diverse professional back-
grounds and schedules positions it as a valuable asset for adult
learners navigating the complexities of modern life.

The research outcomes also have broader implications for
educational institutions seeking out innovative strategies. Inte-
grating microlearning principles into language instruction can
potentially transform the learning experience, making it more
engaging, relevant, timely, and aligned with the expectations of
the digital generation. The emphasis on short, focused, and
repetitive activities addresses the widely and universally recog-
nised needs of adult learners in non-linguistic disciplines, ensur-
ing that language acquisition remains achievable, motivating, and
coherently integrated into their busy academic, professional and
personal schedules.

Further research is warranted to investigate the long-term
effects of microlearning on language acquisition and its applica-
bility across different proficiency levels. Exploring variations in
thematic coherence and transferability to other language compo-
nents could provide a better understanding of the approach’s
versatility. Additionally, considering the evolving framework of
digital education, further studies could examine the integration
of technology and microlearning in language instruction.
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